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Foreword

This is the result of cooperation between 31 young Europeans, coming from
15 different states, united 1o produce this issue of the Journal of World
Education, The editorial event took place at ITejskolen @sterseen in Aabenraa,

Denmark from 9th to 16th of February 2003. It was carried out by the

Association for Community Colleges under the headline "Schools for Europe
Community College II" (SECC II).

The idea is to present the warks we and our close cooperators have done
through the first three years of our existence. The journal consists of three parts;
a theoretical, a practical and a legislative approach. The first part introduces
reflections on educational challenges in Europe of today. Ove Korsgaards article
was printed in the last issue of this Journal as well, but we decided not to
change our plans for this issue, as it 1s important for the synoptic structure of
this issue — including a theoretical approach.

The second part of the magazine reveals the practical approach 1o our work:
mainly experiences, opinions and points of view about the residential school
format — event Youih 2002 when it is made a tool for creating the beginning ol a
European public realm. During the first two weeks of July Eﬂtfi;thousand
young Furopeans gathered at 13 Danish folk high schools in Denmark in order
to draft a proposal for a future European constitution. The 13 constitutions pro-
duced at the different folk high schools were finally merged and negotiated into
ane final proposal. The article by Jakob Erle and Sylvia Oreifig presents the
13+1 constitutions of the 13 folk high schools taking part in the project, in com-
parison. The editorial group of this Journal as well as the authors of the second
part have all taken part in the project Youwth 2002 as organisers, participants or
volmteers. The Youtk 2002 was co-organised by Ask Hejskole, Askov
Hajskale, Association of Danish Folk High Schools (FFD), Brandbjerg
Hajskole, Danish Youth Council (DUF), Egmont Hajskole, Esbjerg Hajskole,
Hajskolen @stersaen, International People’s College, IUC-Europe, Nyt Europa,
Oure Idretshajskole, Ry Hajskole, Ranshoved Hajskole, Skaelskar
Folkehajskole, Snoghaj Hajskole and the Association for Community Colleges
{ACC).

The third part is the legislative frame, which contains the perspectives for the
future. A range of ideas is presented in this part, The bylaws of the Firss
European Communify College (FECC) have been drafted during the SECC II
and are for the first time made public in this Journal. It is naturally following up
on the Act on Ewropean Community Colleges that present us for the utmost
vision of the ACC. The Action 6 is our working title for & concrele proposal 1o
the EU-Commission to make Community Cellege Courses possible at European
lewvel.

In the following we use the words folk high schools, community colleges and
hajskoler parallel. This issue as well as the "Schools for Europe Community
College 11" was possible due to support by the EU-Commission (Youth), CIE-
TUS, Danish Lottery Funds (Tipsmidlerne) and the ACC,

Dear Journal-readers, we hope this can function as an inspiration all over the

warld, and we are very happy that the AWE gave us the opportunity 1o present
our works and ideas.

Farticipants at the Schools for Ewrope Community College [T
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. Part 1

Theory: Citizenship

AWE President Ove Korsgaards article 4 Ewropean Demos? has become a key inspirational text for the

ACC. It clarifies the dividing lines in current debates about European (political) wdentification. Morcover it

gives a thorough introduction to key concepts of education and put them into the relevant historical and idel-

ogical contexts, The article 15 an important inspiration also for the ACC Board's writing of the second article

Education for Furopean Cilizenship of the section approaching our subject from a more theoretical angle.

The board reflects on World and European challenges of today and try to conclude with concrete proposals

for educational initiatives. B

A European Demos?
The Nordic adult education tradition — folkeoplysning — faces a challenge

Many non-Scandinavians regard knowledge of the

Mordic folkeoplysning tradition and popular move-
ments as making a valuable contribution to an

understanding of the social development of the
Scandinavian societies. Jean-Frangois Battail, the
French literature theoretician, maintains that the cul-
tural differences between France and the Nordie
region open new horizons and are thought-provok-
ing. "Popular movements, worker literature, mass
education and similar cultural expressions cxert a
tangible attraction," according to Battail.1 This 1s
particularly true of countries that have been liberated
from colonial dominion and/or from dictatorial
forms of governance, and are currently undergoing a
process of democratisation,

Any article on the Nordic tradition of folkeo-
plysning and mass education written for an interna-
tional readership must begin with a clarification of
the key concepls, as these cause considerable contu-
sion.

In the Nordic countries there is a widespread con-
viction that the terms folkeapdysning (the Danish and
Norwegian term) and folkbildning (the Swedish
term) cannot be translated, as the concepts they rep-
resent are not found in other languages. This 1s not
quite true. The terms are also used in Europe's
German-speaking arcas. In fact, both folkeoplvsning
and folkbildning trace their roots to the German con-
cept Bildung,

hy Ove Korsgaard

Its meaning in Denmark was strongly influenced
by N.5.F. Grundtvig, who — instead of dircetly
adopting the German term bildung (as in Sweden,
where it became bildning) — cstablished a new link
between folk and oplysning (literally, "enlighten-
ment"), Folkeoplvsning is to be perceived as
Grundtvig's addition of a spiritual dimension in his
redefinition of a concept that — during his youth -
had been assigned 1o a ralionalist category. And his
redefinition was strongly influenced by German
Bildungsteori?

On the other hand, the Anglo-American world
lacks synonyms for folkeoplysning and bildning,
though the British have used the term "workers' edu-
cation” in a very similar sense. There is, however, a
long tradition of translating the term as "adult cduca-
tion."

A smdy of the international and Nordic literature
on the goals and basic tenets of adull education
reveals, however, striking similanties between the
Nordic and the Anglo-American traditions. In the
material on the Nordic folkeoplysning tradition, the
predominant viewpoint is that folkeoplysning consti-
tuted an integrated element in social popular move-
ments that opposed the State. The demand was that
"state sovereignty” should be replaced by "sover-
elgnty of the people,” that State cducation "from
above" should be replaced by folkeoplysning "from
below. " In the deseription of the Anglo-American
tradition there 15 frequent reference to a link

6 Journal of World Education, Volume 33, No.1, Spring 2003



hetween, on the one hand, the development of new
knowledge, and — on the other hand — democratic,
national and social development. The notion of the
aclive eitizen 15 a common 1deal. And enlightenment
15 seen as a decisive factor in attaining this ideal.

Though there are similaritics between the Nordic
and Anglo-American traditions, there are also differ-
ences, In his analysis of the term "adult education”
in American literature, Sean Courtney draws atten-
tion to the variety of concepts used at one time or
another in the context of "adult education: lifelong
learming, continuing training, andragogics, ete” But
although his article contains about twenty synony-
mous ferms, none of them adequately covers the
Jfolkeoplysning concept as it is applied in the Nordic
countries.

One of the differences between folkeoplysning and
"adult education" is the scope of coverage; the for-
mer refers to a folk, whereas the latter refers to a
spectfic age group. In the Nordic tradition, there is a
greater emphasis on the community, on the sense of
a common cause — whether it be political, social or
cultural. Despite this emphasis, since the 19605 the
general trend has been towards a shift from folk (as a
community category), to adult (as an age classifica-
tion).

In England, there has been a shift from "workers'
cducation” to "adult education.” and in Germany
from "Volksbildung" to "Erwachsenenbildung.”
Similarly, in the Nordic countrics — during the post-
war period — there has been a shill from folkeo-
plvsning to adult education (voksenundervisning). Or
to voksenopplaring, as it 1s called in Norway. Today
the term folkeoplsning 1s often used i the Nordic
countries as a synonym for "adult education.”
Anglo-American usage is thus exerting a growing
influence an the other enlightenment traditions.

In the Nordic region, however, there is a strong
desire to retain the fall concept when referring to
oplysning. A special value is assigned to the word.
Folkeoplysning is perceived as a determining prior
requirement for democracy. Many historical interpre-
tations have helped to form the pereeption that in the
Nordic region there is an exact correlation between
the growth of folkeoplysning and the consolidation
of representative governance.® There is thus ample
Justification addressing the question: Has the Nordie
tradition of folkeoplysning any relevance today?

Tournal of World Education, Volume 33, No.1, Spring 2003

The concept folk

There is an ineluctable relationship between
[folkeoplysning and the concept folk. Without the folk
component, the term loses its meaning. It is the word
Jolk that determines how we are (o understand
oplysning. What is at stake is not oplysning (enlight-
enment) in general, but folke-oplysning.

The problem, however, is that folk is a very ¢lu-
sive term, because it has different connotations. In
many discussions on demoeracy the use of the term
"the people” is often taken for granted. It 1s & prior
assumption that the folk were there before the emer-
gence of democracy — that "the people" have been
there since time immemorial. But the discussion is
likely to be more fruitful if we adopt the thesis that
the people as demos do not exist unlil democracy is
introduced.

The word fiolk was also used prior to the establishment
phase of democracy, but not in the sense of folk as demas.
In Denmark, during the period of absolute monarchy, the
word was used in particular as a designation for a social cat-
cgory; a distinction was drrwn belween "upstams” and
"downstams”, bebweon master and servants, and the erm
wits used when refermring to the lowest levels of society —ie.
servants and subjects (underlings, people with a lower sta-
fus). There are numerous examples of this usage, e.g. folk-
v, folk-table, folk-kitchen and folk-bed.

But during the 18% century, the word acquired a
new meaning; it came to mean the folk as politically
sovereign. This principle was first formulated by
Rousseau. The decisive change came with the
French revolution, when the term "the people” was
introduced as a soversignty concept in a new politi-
cal and state structure. Democracy presupposes a
sovereign folk; without the people, there is no rule
by the people. Democracy — as an idea — thus played
a role in a situation that demanded a new interpreta-

- tion of the word folk. The resull was a distinet shift

in the use of the word. Tt was no longer a class des-
ignation; it had become a sovereignty designation.

Similarly, the introduction of democracy led to a
change in the way in which the term nation was
used. Folk and nation were synonymous terms. The
term folk thus lost its derogatory meaning, becoming
instead the possessor of sovereignty, the fundament
for political solidarity and an entity commanding the
greatest loyalty.” The people and the nation are sov-
ereign, insofar as they are their own lawmakers.



Viewed in a historical perspective, democracy and
the nation constitute a new pair of twins, whose
symbolic birth can be traced to the French revolution
in 1789. Both nation and democracy are political
terms. The new nation-concept was also referred to
as republican, because the affairs of state were no
longer to be conducted behind the palace doors; they
were to be settled in the res publica — the public
sphere. French political nationalism is inherently
democratic. It was based on the idea that sovercignty
resides m the people with political cquality, In this
form, democracy and nation emerged as two sides of
the same coin. The nation served as the framework
within which universal human rights could be made
relevant.

A democracy and a nation come into being when
the people enter a pact — a social pact, as Roussean
put it. Norway's constitution {rom 1814 and
Denmark's, from 1849, can be perceived as social
pacts; and Norway's storting and Denmark's folker-
ing as an expression of the folk-will of] respectively,
Narwegian and Danish society. The cornerstone of
the social pact is the status of the people as its own
lawmaker,

But although democracy and nation go together
like peas in a pod, they nonetheless symbolise differ-
ent dimensions in the new social structure. Whercas
democracy based on universal human rights 1s cssen-
tially a transboundary phenomenon, the term nation

R Bt
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implies the drawing of boundaries; whereas democ-
racy is inclusive, the nation is exclusive, and where-

—

as democracy — in its point of departure — is univer-
salist, the nation is particularist. There is a logical
connection between democracy and abstract human
rights, whereas the term "national” suggests some-
thing concrete/physical, whether it be land, territory
or heritage,

It can be argued that democracy i1s dependent bath
on universal principles and on particular entitics. On
the one hand, democracy is based on human rights,
which are abstract, and — on the other hand — on an
identifiable folk.

What emerged, however, was rather more than an
understanding of the nation as a political unit; the
nation was also pereeived as 2 cultural entity. This
perception onginated i Germany, where the term
nalion was applied not just to describe the French
republic’s idea of a sovereign people, but in fact any
distinetive folk, irespective of the form of gover-
nance. Herder was the first to develop a theoretical
encapsulation of the folk concept. Tt all began with
the word folkeviser (usually translated as "folk bal-
lads"), which Herder himsell ¢reated. He used the
ward as the title of a book published in 1778,
According 1o Herder, the folk could not be a "collec-
tion" of autonomons individuals. He maintained that
the folk constituted an organic whole, which through
language, history and culture 1s bound together by a
supra-individual folk spirit. According to Herder,
das Volk, the national community, did not respect
state boundaries; the nation's borders coincided with
those of the mother tongue, the sole gift onc receives
at birth, whether one wants it or not. The core ele-
ment in the perception of the nation as a cultural
cntity 1s the belief that the collective identity is a
deep-rooted reality, independent of subjective will
and affiliation. The term folk 1s to be taken to mean
ethnos, not demos®

German cultural nationalism became political, but
was not inherently democratic, The folk was per-
ceived as something "genuine,” something naturally
grown that one could rely on, whereas political
schemes were "artificial” constructions, which can
casily destroy the folk aspects. German cultural
nationalism regarded the establishment of a nation-
state primarily as a necessary measure to ensure
cfTective protection of German culture, and not as a
necessary framework for a political democracy. The
notion of the cultural nation severed the link
between democracy and nationalism.

8 Journal of World Education, Volume 33, No.1, Spring 2003



Folkeoplysning

As outlined above, the term fofk is used in at least
three different ways: as a social category, as a politi-
cal category, as a cultural category. What about the
term folkeoplysning? With which category 1s 1t asso-
ciated? The first, the second or the third? The
answer 15, of course, thai 11 12 used for all three cate-
2ories.

Since the Enlightenment, folkeoplysning has been
understood as the enlightenment of a social group,
whether it consists of peasant farmers, workers,
women, etc. Folkeoplysning is enlightenment for the

unenlightenad, the underprivileged, the marginalised.

This tradition was carried a stage further, especially
in socialism, which defined the workers as the
underclass — and thus as "the people”.

But we have also inherited two other nation and
Jfolk concepts: one political, the other cultural, From
the 18" century's enlightenment tradition we have
inherited a perception of the people as a political
concept. The people as demos. The function of
Jolkeoplvening s to develop civil soctety and create
empowered citizens. Forming a cohesive political
body is an art, and folkeoplysning must promote that
art form.

From the 19* century's national romantic repre-
sentation of the world we have inherited a percep-
tion of folk as a linguistic and cultural concept. The
people as ethnos. In this context, the function of
Jolkegplvsning is to provide enlightenment on the
people's culture, on 1ts language, history, traditions
and mentality. As an cxtension of this, the integrity
of the state 1s perceived as ineluctably bound to lin-
guistic and cultural homogeneity.

Has the term folk been interpreted mainly as a
social, political or cultural category in the Nordic
tradition of folkeoplvsning? It 1s difficult to ofTer any
clear-cut answer, It vares from country 1o country,
and the interpretation has changed over time. The
Swedish folkbildning tradition has laid a special
emphasis on the social and democratic perspective,
while the Danish and Norwegian folkeoplysning tra-
dition — for certain periods — has also placed a major
emphasis on the national-cultural perspective.

As pointed out above, both folkeoplysning and
folkbildning trace their ongins to the German bil-
dung concept, just as the Norwegian folkelighet and
the Danish folkelighed are derivatives of the German
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Folkstum. But common terms do not — considered in
isolation — constitute an expression of' a common
history. Though the Nordic folkeoplysning tradition
was established with the aid of concepts taken from
German culture, it acquired more features that har-
monised with the Anglo-American rather than with
the German tradition.

People and elite

The question as to why folkeoplysning and folk-
bildning developed along different lines in the
Mordic region, 1.¢. as compared with the pattern that
emerged in Germany, is beyond the scope of this
article. But it is relevant 1o refer o the factors docu-
mented by Fritz K. Ringer in his classic book — The
Decline of the German Mandarins. Ringer points out
that in Germany the academics (graduates, cte.)
formed an important ideological power-group in the
development of German cultural-nationalism. As
bearers and administrators of a German (eist, the
academics were given a key role in legitimising the
authority of the German state.” In Denmark too, the
academics exerted a powerful political influcnce
during the period 1848-1864. But whereas the
alliance was maintained in Germany, in Denmark the
linkage between political power and an academic
clite was broken by the events that led to the nation-
al disaster in 1864, Whereas the German academics
reinforced the etforts made to legitimise the siafe as
the core of the German nation, in Denmark
Grundtvig identified "the people” (folker) as the
essence of nationhood.

F. Lundgreen-Nielsen from the University of
Copenhagen — commenting on the consequences of
Grundivig's philosophy on the essentially Danish
aspeets and of the German academics' focus on quin-
tessential German elements — maintains that "all
those factors that in Germany lead from Herder and
Fichte to the disasters under Wilhelm 11 and Hitler,
lead in Denmark to the emergence of the folle-
haiskole, co-operative movements and parliamentary
and tolk culture based on discussion and compromis-
es — ideally always with respect for the minority"."

Against the background of an analysis of the lib-
cral movement in Norway, Prol. Rune Slagstad con-
cludes that there is a fundamental difference between
the substance of the Norwegian folkelighet and the
German Folkstum. "In the case of Norway, the folk
element was not exploited to bolster the dictatorship,
but to expand democracy.""!



Tean-Frangois Battail attributes the absence in the
Nordic countries of a wide gap between the "elite”
and "the people" to folkeoplysning and jolkebildning.
By giving "the people” access to new knowledge and
new skills, this form of enlightenment helped to
build a bridge between the two groups. It was thus
rather more than empty rhetoric when Olof Palme —
during his term as minister of education — defined
Sweden as & democracy built on thousands of study
circles. There was ample justification for this claim
— in historical realities."

In the Nordic region, folkeaplysning and folkbildning
reflected in an approach (o teaching/learing with a
heavy emphasis on communication. Coneepts such as
interaction, co-operation, discussion and dialogue play
a major role in the perception of the tmdition.

Enlightenment is perceived as both an individual
and a social process. In Grundtvig's approach (o
teaching/learning, the main emphasis is on fnterac-
tion.” He repeatedly emphasises the importance of a
living mteraction between past and present, between
teacher and student, and between the students.

Especially in Sweden, the study circle is regarded
as the special distinctive feature of folkbildning, as
the study circle is based on the collective input of
the (course) participants.' The approach to work
must be such that it provides real training in demo-
cratic thinking and action. This means that work in
the study circle must be based on active participation
and a joint approach to the quest for knowledge. The
circle must serve as the working form for the contin-
ued quest for knowledge, a process for which all the
participants assume responsibility. Tests, exams and
individual levels of performance are regarded as a
hindrance, and should not be incorporated in the
work of the circle. Conversation/discourse and dia-
logue are regarded as key concepts in this work., It is
through conversation/discourse and dialogue that the
participant increases his/her knowledge and under-
goes training in adopting a position and taking a
decision,

It 15 understandable that folkeophsning and folkbild-
ning have been interpreted as a special approach (o
teaching/learming, because there seems to be an ade-
quate basis for such an interpretation. But in focusing
too narrowly on folkeoplysning as a matter of method,
there is tendency to ignore "the people” as a concept
that adds a fundamental added dimension 1o the term
Jolkeaplysning. If the term folk is not given ils due sta-
tus, then felkeoplysning loses its meaning.

A cosmopolitan democracy?

It 15 thus relevant to ask: [s there today any need
whatever for folkeoplysning? And if the answer is
Yes, we must also consider the following questions:
What form of folkeoplyvsning 1s required in the current
situation? Is it a social nterpretation of the term folk?
Or a political interpretation? Or the cultural one?

There are many who emphasise the important role
ol folleoplysning for the large group of workers who
have had only short periods of education/training
and need new competences to succced on the labour
market. This is the approach emphasised in the polit-
1cil steps taken to reform adult education, currently
being implemented in the Nordic countries.® Others
tend to focus on the revitalisation of the version pre-
senting the folk as ethnos. During the post-war peri-
od, this mterpretation nearly faded into oblivien, but
it gained renewed vigour towards the end of the 20"
century, And there are vet others who seek to devise
new versions of the folk as demaos, e.g. the narrative
of a European peaple. In the following, the focus
will be exclusively on the role of folkeoplysning in
the political process in Europe.

In the Furopean process, one of the core questions
15 to whal extent it is possible to speak of a
Europcan people/folk.

According to Anthony D. Smith, the English
anthropologist and nationalism rescarcher, there is
no European people, and thus it is impossible to
develop a European democracy. For Smith it is a
prior assumption that democracy requires not just an
identifizble demos, but also a national ethnos that
can be symbolised. He argues for this viewpoint in
National fdentity 1991 %

Tirgen Habermas, the German philosopher, sees
the task ahead as focusing on the development of a
postnational democracy within the framework of the
European Union. The prior requirements are that
democracy spreads beyond the boundaries of the
nalion-state and establishes itsell as a European
demos. This does not imply, however, that the
national democracies and nation-states are to be dis-
solved. A European demos is not meant to replace
the national demaos; it is intended to supplement it

The problem is that the U lacks a folk fellow-
ship, a sense of folk solidarity. In principle, there are
two solutions to the problem. One is to create a
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European folk, applying the same methods used
more or less successfully by a number of nation-
states to create national folk — via schooling, com-
pulsory use of a common language, the use of sym-
bols, the wniing of history, mass media, etc.
Habermas rejects this solution,

Instead, he enthusiastically advocates the alterna-
tive solution, which 1s based on a clear distinction
between the political and cultural levels. Al the cul-
tural level, no attempt should be made to create a
single Furopean people, but this should be done at
political level, The community of rights must be
raised 1o supranational level, In other words, the aim
is to create a European demos, but not a European
ethnos.

Viewed in a historical perspective, the liberal state
governed by the rule of law emerged in response to
the challenge posed by religious wars on the thresh-
old of the modern era. Tt was the separation of
church and state that paved the way for the forma-
t1on of the secular states we know today. "And as
religion is essentially an aspect of culture, it is diffi-
cult to see why cultural differences should deserve a
different response today,” according to Habermas,”

In other words, just as it was once decided that
the religion of the individual was not relevant in the
context of his/her political nghts and obligations,
cultural and ethnie differences should now be barred
from playing any role in the political arena.

Habermas thus distinguishes between a political
level, which is concerned with political attitudes and
rights, and with the distribution of recognised social
2oods (money, leisure, social goods, ete ), and a cul-
tural level, which is concerned with the recognition
of values and cultural rights. The issue of the rights
of different peoples belong to the latter level. The
problematisation of identity or self-understanding
discourse 15 obviously neeessary, but it differs from
— and must be subjected to — an actual political dis-
course. According 1o Habermas, Switzerland and the
USA have shown that this can be done.™

Habermas regards the abstraction process required
for the establishment of a European political arena
as not differing fundamentally from the abstraction
process that ereated the nation-states in the 19" cen-
tury, when the abstraction led from local and dynas-
tic communitics towards national and democratic
fellowships. Habermas asks why such a learning
process should not be capable of continuing,
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Obviously, such a process does not commence
automatically; steps must be taken to set it in
motion. It will be important to draw up a Furopean
comslitution, hased on human rights, to develop a
European party system and to create a European
civic sphere. The latter presupposes the existence of
a European civil society with non-parliamentary
organisations and associations. But the European
political process also requires a folkeoplysning,
fuclled by the vision of a European demos.

The weak link in Habermas' analysis is the identi-
ty issue. As staled above, Habermas does not want a
fusion of identity and politics. But the risk of an
axcessively sharp distinetion between culture and
politics is that the whole project will end up lacking
the force generated by such a fusion. The approach
to be adopted when tackling this problem seems to
be one of the major challenges facing the EU proj-
ect,

Though it is possible to identily a number of
weaknesses in Habermas' analyses, they raise a num-
her of questions where the answers will exert a deci-
sive influence on the future development of democ-
racy in Europe. At this juncture, there is every rea-
son to ask whether democracy has found its final
torm, with the nation-states serving as a framework?
Or i3 it possible to develop a European social order
based on postnational, democratic principles? Or, if
s0, can the Nordic folkeopiysning tradition play a
role in such a process?

It is probably true — as Jean-Frangois Battail states
— that the Nordie tradition has by no means out-
played its role. He himself maintains that it can
serve a major source of inspiration for new steps
towards democratisation.

The question is whether this is also true of the
steps currently being taken to develop a postnational
— or cosmopolitan — democracy in Europe.” The
answer must be: not yvet. It will require serious steps
to incorporate — in the Nordic folkeoplysning tradi-
tion — the European dimension, while regarding the
development of & European demos as an important
goal. i

A cosmopolitan folkeoplysning?

A democratic EU demands — as & minimum — a
contribution from enlightenment in the different
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European countries to the development of a
European demos. The fact that there is as yet no
strong perception of a European folk need not be a
hindrance. The folk as demos can emerge from the
difficult process involved in cstablishing a Europcan
democracy. And folkeoplysning can scrve as a mid-
wife. That is what happened in the Nordic region in
the 19" century, when democracy grew and spread.

In this process the issuc of human rights is assigned
a special significance, as the citing of these rights
makes 1t possible to establish political and legal princi-
ples that cut across national-cultural traditions. The
role of human rights, however, is not restricted to the
European political process; today they also exert an
influence on most countries. Morcover, human nghts
are an Important point of reference 1 the steps taken
to build a new international rule of law,

the prior existence of a folk. a demos. It is thus one of the
strengths of the Nordic folkeoplysning tradition that it has
retained the folk as an indispensable calegory when we
speak of democracy.

The fact that this tradition is still regarded as highly
valuable and continues to fascinate observers can
probably be attributed 10 an insistence on maintaining
the link with the important folk concept. At the same
time, this tradition is not irrevocably tied to a single
specific definition of the concept. Rather, it has
retained an association with at least three categories:
= Folk as a social category,

* Folk as a political category, and
* Folk as a cultural category.

This flexibility sometimes causes a great deal of
confusion; but at the same time it must be regarded
as one of the vigorous features of the Nordic folkeo-
plysning tradition. It is this flexibihity that boosts the
current relevance of folkeoplysning.

Folkeoplysning is not, by definition, based on a
specific interpretation of the folk concept. Nor is it a
pedagogical, neutral term, with a meaning accepted
by all. On the contrary, folkeoplysning constitutcs a
battlefield on which different interests attempt to
lcave their own imprint. The global, the European and
the multi-cultural process will, it is assumed, lead to
an intensification of the batt! for the people.

{Translated by Sean Martin)

Endnotes:
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Education for European Citizenship

The world has lost its orientation...

Somehow continuity between the World Trade
Center attack, Afghanistan, Bali and [raq has
become obvious in our minds. This counts at least
tor those governments considering them belonging
to the western hemisphere. In other parts of the
world, as well as within the populations of this
Western hemisphere, it is clear though that to these
key events in recent world history there should also
be added the double standards of the West, in partic-
ular when it comes for example to the Palestinian
problem. Why don't "they" react to Istacl, or in
Chechnya, many would ask?

It would be our guess, that what most people of
the world would approve as a global diagnosis would
be the lack of clear standards or a clear orientation of
the world of today. Where are we heading? Where
will world politics stand tomorrow? Is there hope
somewhere for rational progress? Who has the plan?

If this is new and presents us with new dividing
lines, lack of transparency, exclusiveness and unpre-
dictability, the world would still be the same old one.
More than a billion people still live in abject poverty
and the UN is still weak.

The European problem has become even more
manifest recently. For the umpiteenth time, Europe
stands divided with regards to the Tragi crisis. As
usual due to the fact, that there is no European public
realm, but rather public realms. Scen in the mentioned
context, this seems like a detail though. But is it?

Which direction, Europe?

Can a European political community exist without
an oricnlation or a value basis that Europeans would
agree upon as worth striving for or preserving? Is the
claim enough that ideologies are worthless? Ts it
¢nough to consider states as parallel to private enter-
prises? In that case, would it be reasonable to cancel
the states' monopolies on violence, so that states'
wouldn't be favored compared to other enterprises
offering "services" on this market?

Or, as contrary, is it so, that there is a dimension
carrying a qualitative difference as regards states'

by John Petersen

rights and monopolies compared to private enterpris-
es. If so, wouldn't this apply on the EUropean level as
well?

These questions seem to lead us into the discus-
sion about the future of Europe, which in recent
years has manifested itself spectacularly in speeches
by European top-politicians. The French Prime
Minster Lionel Jospin defended in his speech
(28.05.2001) the point of view, that before the dis-
cussion about the architecture (federation, confedera-
tiom, ete) of the future Europe, we have to take our
point of departure in commeon values and in a dis-
cussion about the aim of it all. Are there values we
want to put forward as a common basis? Before the
discussion of what we do, we have to discuss what
we want. It has then been defended that there 15 a
common Furopean way of living, which we should
wish to become a model, and which can unite us,

Jospin and many others claim that the project of
the EU or the European political integration process
has to be given a direction. In all diversity the unit-
g direction 15 given with Europe as a model, as a
vision and as an intellactual work and it has to do
with a common format of living, characterized by
defense of freedom, lghting inequality and discrimi-
nation, saleguarding access to education and more to
1. Likewise Europe can find its basis in much more
than just coordination of separate interests.

By eventually having this built in direction the EU
may even become an inspiration for the global socic-
ty. By insisting on these certain values as the basis
of the state-like entity of the EU, functioning as the
aim and the vision for the E1J as a global actor, the
ruling force of the globalized marketplace could find
the beginning to a necessary supplement. Values and
rights shall become the necessary counterbalance
that via political institutions set limits to the negative
effects of the markel place.

Europe can be part of giving back orieniation to
the world through simply being an actor having a
clear direction.

We believe Furope should dare considering the
EU Charter of Tundamental Rights the essence of
what can be claimed 1o compose European con-
sciousness and value.
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Where do you find the will of the
Europeans?

When at the same time Europe should be demo-
cratic, the formulation of the Europcan project
should not be given by the professional politicians
alone. The legitimacy must at the end come [rom the
citizens. Everybody knows it! The project of Europe
cannot keep on being the project of the established
political institutions or the common interest coordi-
nation of trade, industry and agriculture. The EU has
to be the project of the European inhabitants.

Only if Europeans can sec themselves in the val-
ues and the model Jospin and others claim to be
defining for the European format of living, can they
be made the core of the EUropean project. On the
other hand this would become visible only, if there
were forums in which citizens continuously could
meet cach other’s and cach other’s arguments and test
new ideas and initiatives. This could be the receipt of
a permanent public opinion making process that sort
of replayed itself reflecting the past and what could
be learned and de-learned from this past. A European
public realm would have to find itself materialized in
European media, written as well as audiovisual, and
the Europeans would have to leam each others lan-
guages 1o a much higher degree than is the case
today. These would be preconditions only. Jirgen
Habermas has in "Braucht Europa eine Verfassung”
in short form numbered the preconditions for cstab-
lishing a competent European democracy.

We could say that the European civil socicty
should develop as a complement to the European
political institutions and that opinion making and
making of policies should take place in public and
common media.

A Furopean civil society does not just develop by
itself. We could hope that Europeans make associa-
tions at common European level, in parties and other
supranational entities with the aim of taking over the
initiative in the developing of a European public
realm. A decisive task that the Furopean civil soci-
etics could go together and point at, and by this so to
say constitute itself, is that European citizenship is
something which cries for education and tramning
and that this likewise would demand institutions
serving the task.

It is a necessity that Europeans to a much larger
degree are given the possibility to meet cach other's
and to discuss common issues.

Through ordinary school attendance citizens of
individual states are given the possibility to become
familiar with the political system they are part of, ils
language and preconditions, its actors on the politi-
cal scene and not less, the citizens with whom they
share a state. The same socializing function should
be taken care of by a supranational system of forums
that would give Europeans the possibility some time
in their lives to meet other citizens of Europe.

Many points at the fact, that the process of
democracy should be a continued process without
breaks between the elections and that direct consul-
tations with civil society through different forums
characterized by dialogue should become permanent.
Some cven believe it can be taken care of by the
help of modern communication technology.

In contrast to this, we believe in the ACC. that
face-to-face meetings between people in courses
lasting for a longer time and within the residential
school format (Community Colleges / Folk High
Schools) would be a splendid way in which at a
common level we could supplement the socializing
functions of our existing school systems. That this
works as demystifying our neighbors, shaming men-
tal barriers and through this even create mobility on
the labor market, are experiences we have made in
real life in the ACC. As such, these are common and
maybe even trivial experiences among (especially)
young people who have taken part in our community
college courscs. European Community College
Courses gather people from all over Europe (as a
minimum) and provide participants with the experi-
ence that the integration project may not be that dif-
ficult at all.

Here, the European Civil Socicty. through a com-
mon task could perhaps, create itself. The task will
not be solved by itself. To become a citizen coming
of age is something that has to be developed. The
learner and the teacher is the citizen themselves.

European Community Colleges

As carly as summer 1999 we tried in the youth
magazine Das Haus La Maison The House o
describe how we could imagine a future, non-formal,
decentralised and non-governmental school system.

Within this system it should be possible for
Europeans via a common supporting mecasure to
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organize courses for Europeans and about commaon
155UEs.

It is important to stress that such a system should
function only as a supplement to existing formal and
other educational systems. Moreover, we keep the
visions of the AWE in mind and consider it compati-

The European Charter of Fundemental Rights (2000/C36401).
The Mice Treaty (2001/CE001)

ble with the larger vision of working for world edu-
cation. I our dreams come true a European school
system as the proposed one may even become an
inspiration for other regions of the world,

Please find a range of initiatives and new ideas
described in this very magazine. We sincerely hope
you will find our endeavours inleresting.

Speech to the media by French Prime Lionel Jospin, Paris 28.05.2001: "L'avenir de I'Burope &largie.”

Jiirgen Habermas: Zeit der Uberginge, Suhrkamp 2001
Agt on European Community Colleges (www.acc.en.ong)
Dhas Haus La Maison The House, EA.25, VIL1999, B

Members of the ACC Board present during SECC IT (Left to Righe):
John Petersen, Chairman; Conehi Gallego Gareia, Secretary; Jan-
Christopher Mapierski, Member; Mjellma Mehmeti. hMember

ACC, Find out how at: http://www.acc.eu.org

ACC stands for Association for Community Colleges. The Association was founded on August
Ith 1999 by a number of mainly young people from 33 European states. ACC is an associate |
of the AWE in Europe. The aim of the ACC is to make it possible for the inhabitants of Europe |
to debate common political issues. ACC believes that a way of doing this is by widening the
folk high school format to all of Europe. It is possible for everyone to become meber of the
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Part 2 Practice: Youth 2002

During the first two weeks of July 2002, 1000 young Europeans from 33 countries visited Denmark with
the intention to answer to the following question, "If a European Constitution comes into being, what then
would we want it to contain?"

The participants of this Yourth 2002 event first met in Copenhagen from where they split into smaller
groups to discuss the big question while staying and living together at thirteen different Danish folk high
schools,

Those 14 days were filled with topical lectures, lively discussions, great games and parties. The European
youth could thus experience the spirit of the residential community colleges, in which the students study,
share free time and live together for a peniod of time.

The outcome of students” work were 13 different drafts of European Constitution, which were finally
merged into one document during a night-long negotiation carried out by the elected delegates representing
the respective schools. This Youth 2002 constitution was then presented to the representatives of Danish
government but also 1o European Convention and other European institutions, leaders and citizens.

Following articles are wrilten by the participants and organisers of the event, so that they can serve as an
account of their educational, social and emotional experience in community college environment, 8

A European Family started in Denmark

by Conchi Gallego, Spain (Snoghej Facilitator)

The first time we got to know about the project of = We would be working with a large international
the Youth2002, it sounded both visionary and crazy. group
1000 people gathered dunng two weeks in 13 Danish - All of them were young Furopeans

folk high schools, One and a half year later we saw
ourselves running one of those Schools, Snoghaj.
Having the expenence of the folk high school format,
and being an active supporter of it,
this idea sounded hike "paradise”.
But how to make it real?

They had in mind that their main aim was
drafting a Constitution

They knew nothing
aboui the folk high school
system.

2 : Taking into account these
Our patticipation in  the

3 2 : preconditions, we claborated a
Youth2002 Wa & way of making this . =
idea reality. The framework was pa:':l' e T e by

given to us: 64 participants, a
School, two weeks o fill in, one
topic: "The European citizenship"

resources. We had some
external lecturers, but the main

body of the programme
and one aim: to elaborate a dedi:led :n&u:dch:::;l;a:ng
Constitution. the participants. and we also

had some time for presentations from their side on

On top of all, we decided that the principle that e ot < R o e

would guide our work was to make the people live the
folk high school experience. There were concrete
elements that influenced the way we prepared the
aclivity:

There was an issue that made difficult sometimes
for us to incorporate, in order to creaie the folk high
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school spirit. The fact that we had to produce the
document, made the debates interesting, and also
attracted the interest of some people, but it also
meant that there was a kind of "task" to fulfil.
Further than the meeting and
exchanging processes,

there was "homework" that
we had 1o do.

"There was
instead cof
W

We thought that the best
way to keep in the mood
that we wanted for the
activily was to avoid a
"political type" of event, in which people would
have to fight for "commas", vote on every single
idea and finalise with the document approved by the
majority. We proposed a methodology that later on
hecame almost like a motto that was NO VOTING.
This caused a bit of trouble for some of the
participants at the beginning that did not want to
spend hours debating on concrete issues, when a
voting procedure will finish with it in a few seconds.

‘studying’,
fwillingness!

Afler two weeks participants realised the meaning
ol this "rule". The aim for us, organising this activity
was not to have the best draft of the Constitution, not
even to have one. The main aim for us was that the

‘experience’

‘compulsory

people would meet each other, know each other, and
learn from each other. Eating, dancing, deing sauna,
swimming, crying and laughing together gave them
the vision of Furope that we would like to promote.

A Furope formed by

*learning’ people, a Furope of

‘teaching’, there knowledge, a Europe of
inastead of commaon interests, a Europe
thers was with people that feel part of
instead cf it... and we created this
tasks’.." "model of Europe" in

Snoghaj during two weeks.

Once more, the folk high school format has shown
to be valid to achieve this aim. There are more and
more international or "European” activitics that take
place every year all around Europe, promoting
similar ideas, doing it through similar methods, but
for sure the Youth2002 had an added value. There
was "learning” instead of "teaching”; there was
"experience” instead of "studying”, there was
"willingness" instead of "compulsory tasks"...

A small family has been created in Furope. Thank
you Snoghejans © B

Much Work, big Chaos...but finally we
managed!!

In the beginning of July, when the Danish
presidency of the Buropean Union started, 1000
young Furopeans gathered in Copenhagen for Youth
2002,

The main reason Lo organise this event was that
the initiators wanted to start a debate and try to
influence the European decision makers before they
start and make changes that heavily effect our future.

The idea of Yourh 2002, originated in 2000, A
group of young people, who wanted a generation
that is still full of fresh ideas and ideals to actively
participate in the current discussion about the
European future. Although many people were
already active in NGOs the organisation of their idea
was very difficult, Therefore, it ook more than just
the imitiators o implement all activities foreseen in
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by Dasa Bolcina, Italy/Slovenia (4skov)

this project. The association Youth 2002 was
established.

In the year of the Furopean Convention, the
European Youth Convention, and the Danish
presidency of the EU, Yourh 2002 wasg
enthusiastically accepted by future partners but also
by the Damish government, the Furopean
Commission, European Parliament, Cirius and other
financial supporters,

The project was made public in the middle of
2001 and aflterwards the participants were selected.

In October 2001 13 young Europeans from all
over Europe, were recruiled for the Youth 2002
European Voluntary Service (EVS) project. Our
main task was to daily update the Update jowrnalism
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section on the Yourh 2002 website. The aim was to
inform the public about the debates thal were going
on in different parts of Europe.

We, the volunteers, first had an introduction
course. Unfortunately there was nobody there who
could introduce us to our project. Still, it was good
that all volunteers met and we stayed in contact
during our time at the
different folk high schools,

Some of the schools
actively involved their
volunteers in the
preparatory work. The
first meeting we were
invited o was
CHAQOTIC. The main
problem was that the
volunteers were not
properly introduced
to the project. Some
people involved in
the project did not £ L e
take us seriously, T
even though some of us
closely collaborated with their
coordinators in organizing the event and were even
involved in recruiting participants.

Another problem was that the communication via
the Youth 2002 yahoo group was mainly in Danish.

In April the volunteers met for one week, to
rehearse the two weeks constitution wriling in July.
We discovered that it was already hard 1o reach an
agreement about the Constitution with 13 people, so
how hard would it be with 1000 people? The
rehearsal week provided useful hints how o organise
Youth 2002.

Afterwards we met representatives ol Mandag
Morgen (the Danish think tank organization and
weekly magazine) and the World Economic Forum
who engaged us in the web dialogue Bridging
Ewrope. It was meant to be a virtual debate which
would help participants prepare for their work during
Youth 2002,

The representatives promised to make it a public
debate not solely restricted to the 1000 participants
but unfortunately only a summary of the debate was
made public.

In May the hard work started: defining the

programme, contacting participants, sending EU
material, and arranging meetings for the Copenhagen
event.

The official start was 30 June. Volunteers wailed
fuor the arriving participants. It was nol easy to give
directions because nobody knew Copenhagen well
and we did not have maps o give Lo the participants.
Another problem was that the hotline numbers did
not work s0 the volunteers had to wait long. At the

same time some participants met the Danish
Prime Minister Rasmussen
before the
opening of
Youth 2002.

After 1.5
day in
o T W fye hdr.:?-' Copenhagen
many  filled with
visiting the city
Hall and partying
in Tivoli everyone
lefi for their
schools. During the
next 10 days the
participants wrote a
~ proposal for a
European
Conslitution. Eventually the 13 constitutions had to
be merged into one by 26 representalives. To
facilitate this work every schools had to answer six
basic questions.

Fach of the schools had a different working
method; in some schools the participants divided
into groups by question, in others ones all groups
discussed the questions, and then voted or reached
CONSENSUS.,

In the end. two representatives from each school
went to Renshoved Hojskole where they negotiated
and reached an agreement in one night and the next
morning they presented the proposal of 1000 young
Europeans.

Some representatives were not satisfied with the
[inal version of the Constitution, because they didn't
feel it was theirs. But this is democracy, and Yourh
2002 contained much democracy and tolerance. Tt
was a great experience for everyone involved,
whether from the inside or from the oulside as
participants.

i
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A School Less Ordinary

In December 2002 [ was a member of the Youth
2002 delegation which took part in the EU Summit
in Copenhagen within the NGO Forum. Our task
was to explain people what Youth 2002 was all
about. But how can you explain in a few words what
it meant for 1000 of young people from all over
Europe? How can you put into words the experience
of your life? :

Sharing ideas and interacting

I remember the principal of the school saying to
us in the last day: :

"What's important about
all that has been
happening here 1s not the
result but the process”.
He couldn't have said it
better! It means that the
essential thing is not the
constitution we wrote, 1t
could have been much
betier or worse, or
moreover, it could have
been another topic instead.

Each of us

What mattered was that 1000 young people from
all over Europe, with different cultural and
educational background lived together, shared ideas
and experiences, interacted. What was important was
the environment which made it all possible: young
people from Western and Eastern Europe, Northem
and Southern Europe, all together, all different and
all the same in many ways. For me in particular it
had an even greater significance.

Coming from an ex-communist country
I lived my childhood in isolation from the
way of life and people outside Romania.
After the fall of communism I've done
some lraveling abroad but except for some
nice places or interesting mMuseuIns one can
not really acknowledge and understand tha
culture and the mentality of a cerlain
country. That's why the international
expose of the project was for me a real
experience. It taught me how to interact
with people from all over the world, how

#*Tt's a place where
biggest contribution is
net by the teachers but

and everyone of the participants.
enriches
envircnment wilth
and traditions
mentality and way of life.”

by Mihaela Alexandrescu, Romania (Snoghsj)

to look deeper into a person's character and let go of
any prejudice or stercotypes. I've leamed how to
accept that everybody is influenced to some extent
by his or her culture and to respect these differences
from my owi.

What am I doing in this wilderness?

After Youth 2002 was over | came back to
Denmark at one of folk high schools for a 4 months
course of European Studies. I must admit, what I
experienced in Youth 2002 was only a drop of what
the Danish folk highs schools really are.

The folk high schools are residential schools
placed outside towns,
whether they are next to

Lhe :
brought the sea or to a beautiful
gy o forest. No discos or pubs,

no cinemas or malls in

the nearby surroundings.

I remember saying at

first: "What am I doing

in this wilderness?" It

was only afterwards that
I realised and appreciated
what a key role the location had. It increased the
cohesion of the group, it helped us get to now each
other better by making us stay together, by doing the
same activities, preventing us from spreading all
over Lown.

the
our own culture
with our own

One can study almost anything in these schools:
from painting and photography to music and poetry,
from dancing and sports to journalism and
nternationzl polities, philosophy or roller-play. But

Mivenveing the ssues
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the place where you leam the most is outside
classes. You leam to have responsibilities by doing
kitchen work or by cleaning after the parties, by
being in charge of the school bar or by organizing
special nights. It's a place where vou are taught and
also teach
others just by
living
together, by
being part of
a reach and
divers social
environment -
the whole
Europe in one
place. It's a
place where
the biggest
contribution
is brought not
by the teachers but by each and every one of the
participants. Fach of us enriches the environment
with our own culture and traditions, with our own
mentality and way of life.

I can not forget to mention the crazy nights in the
bar followed by playing the guitar and the piano and
singing till the sunrise, the games played in the gym
and the jokes told in the sauna, or, of course, the
romances that started here.

What's even greater 15
that there are no difTerent

levels hetween studenls, of universliy

Speaking the International language of music

“In 12 vyears of zchool and 3

more open and social; it teaches how to deal with
people who are dilferent from yourself and how to
be tolerant to such differences. It gives you
confidence in vourself, independence and discipline.
Just as an example [ met a 30 years old guy from
Isracl, very intelligent and
with the kindest heart. Stll
his life back home was not
very social. He didn't have
many friends, didn't go out
much and used to spend all
his time working in his
family shop or reading and
listening to classical music.
T'he change at the end of the
class was tremendous. Tt
taught how to open up Lo
other people and how to
make friends. It made him
open his eyes to see the kind
of life that he has been living and showed him the
kind of life that he would like to live from then on.
But most important it made him become that person
who would live such a new life. | received an email
from him a few days after we got back home and
heyond the words one could clearly sense his joy
and energy. He was talking about doing something
else with his hife and about a fresh start.

Beside a great experience Youth 2002 and the tme

spent in these schools
give one something
else - a lot of friends

never been from all over the

have

teachers, principal or the treated by a tLeacher az a friend, world. Tt's surprising
school staff. In 12 years of having a drink Cogether outslide how in such a short
school and 3 of university I classes, playing pool, dancing at  peripd of time people

have never been treated by Lhe parties,
a teacher as a fiiend, having
a drink together outside
classes, playing pool,
dancing at the parties, having
dinner in their homes or talking about personal

things.

Discovering yourself

One of the most unbelievable things is how a time
spent in these schools can influence one's character
to such an important extent, Evervthing 1s designed
to change you, to make you get to know vourself
better and to understand the others. It makes you be

having dinner in
their hemes or talking about
personal things.

become so close

creating such a bound

between them that can

last despite time or
distance.

o

For me what [ have experienced was more than
just a school it was my home for 4 months. People 1
met there were not my colleagues or my teachers but
my family. 1 consider myself very lucky to have
been able to experience this system of education and
I can only hope that in the near future more and
more young people will have the chance of
experiencing it, not only in Denmark but all over
Europe. B
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The Spirit of Unity

If you gather people from different
nationalities and cultural backgroung in one
place you would create a substitute of European
Union — just like in the Robert Schumans idea.

Young people from the whole Europe, from
Portugal to Finland, from Ircland to Cyprus, were
participants of a unique evenl — Youth 2002 in
Denmark. Among thousand participants who lived
during this event at the folk high schools in
Denmark, T was in Ry Hajskole.

Over the frontiers

During these two
weeks [ was with
about 100 other young
people from all over
Europe and we get
closer to cach other
living together 24
hours a day.

We could have chat
at the same level, play
in the same games or
have multi-cultural
parties until early
morming and nobody
cared where we come
from.

Finnish with
Ithians, Britsh with
Latvians — breaking down every stereotype about
different nationalities. The same platform of
exchanging opinions, points of view or experience,
the same both for youth from East and West of
Europe. Just to feel the reality of globalized world.

Over the stereotypes

Being all together with young people from almost
every member state and candidate state of EU we
had a great opportunity to get familiar with each
other and 1o abolish divisions between us.

Usually, when we think about any European state
and its citizens we stumble upon many stereotypes.
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1000 Yourh 2002 participants gathered in Conennagen

by Ewa Bobowska, Poland (Ry)

"Greek and Ttalian people are addicted to coffee..."
or "The Netherlands is a such liberal state that you
can even buy drugs and as much of them as you
want ..." — I have heard many opinions like that.
But living together with youth from all over Europe
during two weeks you could erase such stereotypes.

Something about coffee dnnkers: The largest
number of cups of coftee is drunk in Finland —
approximalely cight or nine cups a day.

Indeed, I was living in one house with Finnish 22
vear-old boy who was preparing an excellent coffee
all through the day. Every moming the aroma of
coffee woke me up promising the excellent taste of
this magical drink. Both as a coflee drinker and as a
professional coffee maker my Finnish neighbour

stated that a
zood coffes s
the secret of a
serfect day. OF
ourse, he was
right.

We all know
that Sweden 1s a
very ecological
b country but few
§ know that there
is a real
problem with
many allergies
present among
its population.
Approximately
two-thirds of the Swedish children have allergies.

In most of cases the allergics suffer from many
ingredients added to food or even from natural
products. One of Youth 2002 participants was an
allergic but he participates in an organization trying
to improve everyday life of allergics. He wants to
create restaurants and cafes for allergics.

Many young people that | met during Youth 2002
are my frends up to this very day. Our great
experience as participants did not finish last summer.
We try to continue that idea — to socialize with
Europeans without any barmers, and do many things
that concem an idea of upcoming European Union,

The more such events we have, the closer we are. B
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A European Grundtvig?

In relation to the enlargement of the European
Union in 2004, many people ask what the content of
this Union will be. Only the free market? Or do we
have some European values in common? What
about the ancient heritage?

The answer lies maybe not
only in Athens or Rome, but
much further north, in the
Danish-German border
region. Here, in the
historical county of
Schleswig/Senderyllland,

40 participants of Youth

2002 med do develop their
own proposal for a European _
constitution within two weeks, In 2002, there were
different initiatives of this kind, but only one where
the participants from all over Europe didn't only
discuss the topics the whole day: they didn't only
learn together, but they also lived together.

“In 2002,

all

they didn't
but £

Every morming started with a common breakfast,
followed by lectures about the most crucial topics of
the EU: "Do we want a close Union with its own
defence
forces?"
"Where is
the
enlargement
going to
end? Where
are the
bhorders of
the E1J?"

On almaost
every
guestion,
there had to
be taken a
vote. In this
way, the participants from 25 different national and
ethnic backgrounds created their own little European
democratic community, A crucial part of it was to
accept majority votes. A hard question, when
participants from Estonia or Slovenia, which just got
out of a Union, have to get used to the thought of

there were different
initiatives of thiz kind,
one where the participanbs
over Burope didn't only
discuss the topics the whole day:
only learn together,
hey alsc lived together.”

“Learning lvgether. whilst living rogether”

by Jan-Christoph Napierski, Germany (Renshoved)

becoming member of a new one within a few years.
The proposals varied from wrnting a constitution of
the United States of Curope to an even looser
confederation of independent national states than we
have today. Although people very ofien couldn't get
their opinion through, and many debates became
filled with tension, they
continued working on
the project. The basis
for all work became
the trust and feeling of
belonging that was
created by so many
different people living
together. The
atmosphere could
especially be felt in the rare breaks or in the
evenings, when parlicipants discussed their own
topics, plaved, sang and danced together. Danes and
Germans, Albanians and Serbs. The networle created
in Ranshoved still exists — and it may be called a
Furopean community.

but anly
fram

The success of Yourh 2002 builds on the core idea
of the Danish folk high schools formulated by N.F.S.
Grundtvig: a non-formal way of
learning in the framework of
one place, where all participants
live together for a certain
period. What helped Denmark
lo create a feeling of belonging
together and educate farmers
alter the lost war of 1864 could
also be a way to fill the
question of the real content of
the European Union: it is not
: culture, not Christianity ot

P solely 'European' values: it is
. the feeling of belonging to a
concrete European network, the
interaction and trust within a
little European Comnmnity.

One outcome was the proposal for a constitution
of a European Union — the other outcome was much
more conerete: the real European community of
many young people. B
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Youth 2002 — Worth Every Kilogram

It's been over 4 months, since I came back [rom
Youth 2002, Over 4 months and I'm still fighting
with the extra kilograms brought from Denmark!!! T
can't fit almost a half of my clothes 2. But 1 still
think that these [4 days were worth my 4-months
struggle with my weight!

Don't think that beeing a Youth 2002 participant
enlarged only my waist. 1 also got some "lood" for
my brain,

Getting familiar with new
school format

Before coming to Denmark, T wasn't sure what T
should expect. The folk high school — what 15 1t? Of
course I got a folder containing some information,
but 1 still couldn't
"feel" the difference
between this type of
school and regular
one. In Poland we also
hawe schools, where
students live and learn
in the same place, Bul
the only difference is,
that you walk from
your bedroom to your
classroom 5 minutes
instead of 25...

| can't compare folk
high school to anything, [ experienced before. For
me it's a small, well organized community which is
living and learning together. Community — this is
very important word. At my school T leel 2 bit like 4
client in an office. Tt's even opened in the same time
as an office — from Monday to Frday. I don't feel
personally attached to the place, the professors and
most of the students... This atmosphere can't make
me deeply engaged in the discussions. In fact, most
of the students feel like me.

Iolk high school gave me a feeling thar I'm
amang people wih similar aims a5 mine. That U'm a
part of school community. It really inspired me!

Working on the constitution

The organizers wanted us to work very hard.

“Food for thonght — and the edible sorf. 7

by Agnieszka Sobczyk, Poland (Ry)

Writing the EU constitution in 2 weeks, it's a piece
of work. Sometimes [ felt really tired, especially
during late night debates. Sometimes [ felt angry, 1
wanted to sleep instead of discussing another
constitution paragraph. Some days T felt bored, not
evervbody is interested in: fiscal policy, monetary
policy, currency policy, trade policy, foreign policy,
defence policy, taxation and human rights!!!

And after work...

For our (the participants) luck the organizers
knew, that writing a constitution in 2 weeks 15 a hard
work, so they provided us with everyting we needed
or could have needed, We didn't work all the time,
wie had time to relax. In the evening the bar was a
very crowded place.
Spanish people were the
kings of the dance floor.
They brought from Spain
some latest hits, T
remember especially one
song becouse of the word
"ketchup" in the name of
the band and. becouse [
really hated this song. By
the way, 2 weeks after my
coming back home this
song was Number One also
in Poland! What a musical

example of globalization &,

Another places from my warm memories are the
school garden and the lake next to it. T like
swimming and cannoing. There isn't better way 1o
relax, than doing some sport. The high school in Ry
is a perfect place for that. Especially for international
waterfights on an unstable canoo board!

Denmark in architect's eye

Participating Youth 2002 for me was also an
opportunity to gain some knowledge about Danish
architecture. I'm an archiecture student. [ was really
impresed, especially by Kopenhagen. I liked the
culture in creating the city space and also the style of
designing buildings. In Denmark I used 4 rolles of
film. T took about 10 pictures of people and 130
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pictures of buildings & Don't say, I'm crazy...

Talking about Danish city, [ can't forget thousands
of hikes. [ still smile when [ think about all these
ladies riding a bike, wearing elegant, short skirts and
high-heeled shoes,

At the end I have to say about my nightmare  the
Youth 2002 food! It was too good and there was too
much of it :0) . After exhousting debates, evening

parties and hours of canoing any kind of diet was my
worst enemy! Now [ can hardly feet my jeans...

But despite all these horrible thing | hope, one
more time [ will be given such a nice opportunity to
el some extra weight! B

When Unknown Countries become
Friend's Faces

Coming from Portugal, T did not know much
about many European countrics. A fow vears ago, T
had never been o the "opposite” comer of the
continent, did not know anyone from there and, to be
honest, at Portuguese schools one cannot leam much
about those countries. For me, Central and Eastern
Europe used to be something very far away, with
unclear borders in my
mind, unknown hahits
and funny languages.
Not anymaore!

“Thelr words
mich more Chan

newwspaier

1 got in touch with
Central and Eastern
Europe... in Denmark. Yes it might sound strange.
But I happened to participate in an international
course on minorities, in Aabenraa, Denmark, where [
met young people coming from all over Europe. We
lived together for three weeks in a tolk high school.
There we had lectures and workshops
all day... and parties all night long
{the majority agreed sleeping hours
were to be left for the time back
home)!

By living with young people
coming from so many different
countries and backgrounds, one can
really learn about all those cultures —
much more than by the impersonal
methods used at school or the
Internet. Because the teacher iz
someone we like, someone we have
been partying with last night and who
this morning might be telling about

touch us
Lhe
perhaps written in a

B A hlstory boek o2

When unknown cowntries become friend s foces —

by Helena Soares, Portugal (Hajskolen Ostersen)

his'hers own life and how it 1s influenced by the
ethnic conflicts in Macedonia or the Cyprus
guestion. And we do pay attention... — if not for
general curiosity — because we care about that
person and 1ts life. Their words touch us much more
than the lines perhaps written in a ncwspaper or a
history book., And this is when distant countries and
strange cultures turm into faces of new
friends. This is also when young people
really get in touch with Europe and feel
part of a common heritage.

1 ines

After this first international event, 1
have participated in many others. This
type of non-formal education schools, where young
people coming from difterent backgrounds live and
learn together consists of what is known by
community colleges. From my experience, T am
certain that they are an incredibly effective way of

Turkish and Portugese participanis
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expanding knowledge and awareness of other
cultures, promoting tolerance and creating the so
much desired (by some) European identity.

From a personal point of view, it is a very
¢nriching experience. T have made so many good
triends and learned a lot. I have also travelled with
these new riends around Europe... with the
advantage of having a private, local tourist guide.

Together, we had such fun! 1 have been scared at the
hilly roads of Norway in an old Hungarian car with
ill-functioning brakes, tasted palinka and rakia and
been forced to drink Unicion (a thick, green drink
that 15 worse than old medicine!!!). 1 have travelled
this summer through the Balkans together with some
friends: an Estonian guy, a Swedish girl, two
Hungarians from Transylvania and a friend from the
Slovene minority in Italy. That's Europe! B

Searching for the Spirit of United Europe

Every day of Youth 2002 was a celebration for us
— people living in The International People's College
in Elsinore — the home of Shakespeare's Hamlet, It's
onc hour by train from Copenhagen and 20 minutes
by lerry from Sweden.

We started each day with a song that was also a
motto for the day. TPC hosted 50 young Europeans
who expressed tolerance, showed initiative,
knowledge, skills.

Precious lectures

In this multicultural environment it was a
challenge to listen (o the wondertul theoretical part.
The thematical lectures gave us much knowledge,
which helped us to write the future Buropean Union
Constitution. [ shouldn't omit the wonderlul
selection of lecturers, among whom was the German
ambassador Johannes Domes and the
French ambassador Regis de Belenet
(lecture topic "EU — history and
decision making process,"), the
politician Jens-Peter Bonde and many
others,

The topics varied from the essence of
the EU, the challenges of globalization,
1o the essence and development of
Trans-national corporations.
Undoubtedly, one of the most
interesting meetings we had was with
China Keitetsi — a child soldier in
Uganda. Speaking about "Human Rights
and International Responsibility,” she
wanted (0 convince us that freedom is the most

by Nataliva Nikolova, Bulgaria (IPC)

precious thing we have and we should appreciate
Europe with its variation,

This way we shared pleasant moments following
the rules of IPC, some of which are "respect for and
openness to cultures, views, and opinions different
from one's own", "gender equality”, "democratic
consultation in matters affecting the community”,
"Respect for life and non-violence" ete.

Evenings — time to express ourselves

The evenings were a time for the cuisine of the
whole world, for many commeon gatherings, for
cxpressing various talents and giving gifts. There
was an evening when each nationality presented
characteristic dances, poetry, and games. [ would
like to underline that it was ¢xtremely interesting to
observe the folklore of the East, the games of the

A big IPC bonfire

Poles and the humoristic games of the Germans, a
little part of the presentation of all the nationalitics
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in the evening.

A pleasure for us was also a bike tour, even
despite many kilometers passed. There were many
field trips, but one of the most interesting ones was
to North Zealand, Gilleleje, Hundested
Frederiksborg Castle,

Spirit of united Europe

At the end we prepared our version of the

European Union Constitution. United in diverse
groups, among having fun and theoretical parts, each
one of us worked on the various chaplers of the
future constitution. The spirit of Europe was looked
for.

And although | come from a country al the end of
the line in the present association processes —
Bulgaria, [ would like to underline that, even though
for a little, [ felt as part of Europe without fronticrs. B

Living in the European House

I could say I have been blessed having the chance
te participate in such a major and significant cvent
concerning not only the present of Europe and EL,
but also its [uture, from different points of view,

Youth 2002 taught me various new things,
concepts, ideologies and also new visions about what
I am looking for, what goals T have. Tt helped me to
discover more about the world I hive m, the
connections with Europe and anything linked to it

I never knew before what the concept of "folk
high school” meant, until 1 had the chance to
experience it myself. I realized there are many
important things there are to be discovered during
oneg's lifetime and this particular special experience
15 just one of them...

I participated in the Brandbjerg Folke Hajskole,
where the activities had as main theme within the
Youth 2002 — "Visions for a European House". The
title says it all and T really felt like being in a bng

“The European Family"

by Danut-Adrian Casoinic, Romania (Brandhjerg)

Furopean House, living for two weeks together with
my FEuropean friends.

The social and cultura] environment, so
characteristic of folk high school's educational
system, was a very good opportunity for me and at
the same time a good chance to deal with the
differences between us, learn from and notice each
other's perceptions ol life, common and current
issues. This time, [ experienced all of this in reality,
and found it was quite different from the things I had
read in books.

The intercultural debates, games, excursions we
made together around Denmark and the school
surroundings left a deep trace in my heart and in my
mind... T could sec how wonderful 1t was o mleract
with people of different cultural and social
background, vanous visions, yet united to strive a
common goal: the Tuture of the European Union,
materialized in the draft of the Constitution, we had
been working so long on!

The Brandbjerg experience touched me deeply
and I will always keep in my memory all the
aspects and positive things, the fmendships and
acquaintances | have made during those
unforgettable days.

If there was something I disliked during this
event, that was its too short duration! I wish it
could have lasted more, at least for one
month...&
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My desire is to
participate in the future
similar projects, but
also, [ would like that
as many Europeans as
possible should have
the opportunity to
altend such events and
experience the delight
of living and learning
together and see for
themselves what a

“All Different £ All Smiling ™

Nordic folk high
school is all about.
Therefore, I think
that the idea of
promoting the
residential folk
high school format
across Europe 1s a
very good way to
fulfil this dream of
the young
Europeans. i

Something lacking in British Education

Youth 2002 was the first event | have attended for
young people outside the UK, and my only
experience of any form of education system different
from that of my own. We were to travel to Denmark
on the day it took on the presidency of the European
Union and then draft a constitution for the EU,
expressing our aspirations for the official
constitution when it came into being. A seemingly
mammath task, T was initially apprehensive.
sSpending time "on the continent”, you see, is not an
activity many British people partake in, unless for
the specific purpose of recreation.

Before embarking for Denmark we had already
taken part in nine weeks of web dialogue in which
we were presented with different discussion issues
on a weekly basis,

by Tregarran Percival, United Kingdom (Askov)

federalists, nep-liberals, environmentalists and those
who merely enjoyed the benefits of free trade,
seemed to be striving for entirely different goals.

Upon arriving in Denmark and exploring the -
delightful city of Copenhagen, we sat through the
opening speeches before departing for our "lolk high
school”. This was a bnlhant venue, as we found
oursclves in an environment that was entirely
conducive to leaming, promoting both the serious and
the social aspects of the event. The rooms were
pleasant, the food was excellent, and the surroundings
beautiful, and after dispelling the myths created by the
tabloid press about our European neighbours, set about
the matter at hand.

Merely guided in discussion,

enabling us to gather a *,..[folkeheiskole] seminar and leisure time with
wider understanding of encourage Che very idesas that a flexible itinerary, the onus
the issues we would have our own syatem lacks, a place was on us to produce a

to incorporate into our
debates. Not only that, it
also provided us with an
opportunity to hear the
views of the other
participants, who were incredibly diverse by way of
background, culture, language and especially their
ideas on where Europe should be heading. We at
Askov Hajskole summarised our views in the form
of a short essay from each of the seventy-nine
participants, which were then circulated via e-mail.
After reading each one, the prospect of writing our
own constitution became daunting, as the mix of

where there
requisite of

that encourages free thinking,
open learning and an education
1s no pre-
rezsidency. "

constitution that we could be
really proud of. The group
listened to informative leclures
delivered by Jans Iversen and
Jakob Erle on the subject of
globalisation, both in terms of its pros and cons, in
order to put the EU and what it represents into some
kind of perspective.

Meanwhile, we debated and argued, proposed and
amended and by the last few days were working
until the early hours of the moming in order to
produce a draft copy that was acceplable to a
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qualified majority. Even when the structured sessions
had finished. the discussions spilled into the little
time and space that had been reserved for our own
recreation, such was the passion behind the
arguments. Our draft was sent away with
representatives to create a complete Youth
2002 constitution that would
incorporate all thirteen folk
high schools. What we gl
sent away with e
our

representatives

was acceptable to a
large majority of our
group. but what came
back resembled it little,
but that is democracy.

The important thing to
note from Youth 2002,
probably more than the
constitution itself, was the huge
success ol the event in terms of
the attention it attracted, the organisational capacity
of the organisers, and the ability of all at Askov to
behave in a fashion that many of our elder statesmen
often find rather more difficult. | would like to add
that my short experience of folk high schools has

displaved an aspect of education that we are missing

in the UK. In the form I
experienced them, they
encouraged the very ideas that
our own system lacks, a place
that encourages freethinking.
open learning and an
education where there is no
pre-requisite of residency.

w:f.ef‘“* The format
wiar . cncouraged an active
il ~»  programme of
- learning with a large
,,.«r“ﬂ variation on the

ways of learning. It
is true that rigidity and
e e regularity lead to disenchantment
~  with education. and this is a problem we
see in Britain at post-sixteen levels, but folk high
school style places of learning would provide an
alternative to the exam-led system that is exclusive
in the UK. Those two weeks in Denmark were a
wholly rewarding experience in which we learnt an
incredible amount about other cultures, social skills
and, most importantly, ourselves — for which I will
be ever grateful. m

Living the Democracy

The debates about the demacracy in practice in the
EU countries and above all at the EU level were apen.
Does the EU practice democracy or should the EU
citizens face a disappointment? The conclusion was
that there is a gap between the democracy as a
concept and the democracy
in practice al the EU level.

by Ljubica Nedelkoska, Macedonia (1PC)

It's not the right ol being equal that makes us equal;
it's the fact that we're equal which makes the right.
Unlike the representatives of the different states in the
EU bodies, which have different political backgrounds,
these 1000 young people simply represented the

people living at the European

*It's not the right of territory: not the nations, not the
It exisis in those same being equal that makes us religions. not the members and
decision-making bodies. equal; it's the fact that we're  Candidates and applicanis. This fact
which proclaim the equal which makes the right.” freed us from the trap of defending
democratic EUJ and put the the interests of a cerlain countries. We
democracy as a necessary defended the interests of the people as a

condition for the EU candidates.

Actually my focus here is not the democracy in
the EU, but the 14 days of democracy in Denmark,
developed spontancously among 1000 young
Europeans. ;

people. Confronting the interests of the individuals
turned out to be a much more effective approach than
defending the interests of a certain group. Finally it
was clear that there are common answers (0 our
comman needs that can be the basics of the EU
skeleton — the EU constitution.
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Another aspect of the democracy that existed those 14
days was the procedures of decision-making, selecting
the facilitators and the representatives. All of them
reminded what democracy should look like. We all had
equal chance 10 become representatives of the College,
equal rights to vote, equal chances to be heard and to
hear the others. None of us had previously inherited
power or the right to influence the building of the
constitution in a way that the rest of us had no nght to.
The selection of the representatives was fair and we

were proud of them! The one who put more efforts
into it, got more chances.

But, we have to bear in mind that all of these
advantages did not proportionally lead to a better
constitution than the one that will be made by
politicians and experts, but that was not the goal.
The goal was spontaneously reached — we
experienced the real democracy and felt the
responsibility of global decision-making bodies. B

Sheep-nation in Ask

First there was one, then there were two and three
and then one thousand. Those thousand will tell to
other ten so there is going to be ten thousand...

After meeting with the 1000 young Europeans in
Copenhagen and taking a bus on a rainy moming to
the other side of Denmark, we found ourselves in the
rural Danish landscape with a school surrounded by
a couple of houses, farms and especially farm
amimals. It was the 'sheep’ that somehow became our
slogan for the days to come. Everybody ended up
being labelled a sheep and instead of rude words we
would say the word 'sheep'. We all became a sheep
nation for the days, but maybe the years to come.

It was amazing what kind of spint developed
during those days m Ask. Being awaken by the noisy
bell on the schoolyard, we would meet in the
momings for our moming singing, which was
followed by diligent work on our European
Constitutional Draft proposal. Since each of the
schools had an underlying topic for its discussion
and perspective on the work being done, we focused
on the European and USA relations in the political
and cultural context. This gave us the opportunity to
reflect not only on the recent developments between
the two but also to look into the history — how did
the drafters of the USA Constitution go about
addressing some of the issucs more than 200 years
ago that we face in Europe now.

We had fierce discussions on wide ranging topics in
our constitution. We talked about economics, political
mstitutions, minority rights, judicial system, military
issues and many others. We were all learning from each
other. Leaming new facts, learning about other peoples'
point of view, learning patience and acceptance but also
playing a team game. Ingeborg made us use our

by Tomas Balce, Czech Republic (Ask )

creativity through encouraging us making documentary
movies on the process of our work, movie clips
capturing the mood, spinit and raindrops in Ask. We
inspired each other through watching those movies
together. We were also taken out to the Danish
landscape to leam appreciating the view on the rolling
hills, sunset in the country or the view of cows and
sheep on the pasture. They were many highlights of our
stay. For me the greatest was the "hat-ship party™.
There were plenty of hats of different colour, style and
fashion arranged for us. Each hat had a litle letter with
il, which said which boat do the owners belong to and
what is their role — being a captain, skipper or cook.
Everybody chose a hat according to the taste and took a
place on the boat (table) where he belonged. And the
party started. It was just amazmg how the 70 young
Europeans changed into cowboys, knights, soldiers,
ladies, princesses and other characters. They composed
songs, made flags and played games with other boats.
And even more amazing for me was that everybody
looked as if he was bom into the role. It was one of my
most beautiful days, when we improvised with our
roles, shared the sheep-ships together and enjoyed each
other's presence. I have never before experienced
another such an event where 70 different Europeans
with different educational, professional and personal
background merged into one nation, with all that
belongs to it — hard work, great fun and friendshaps.
You see — 'fniend-ship’ is yet another 'ship”. Ship, on
which we sail together towards our common future.
Future 1s going to be common unless we forget each
other or we jump out of the boat. And it is better to be
on the ship with friends who care about you than to
swim alone. It is not going 1o be easy to stay on the
same boat, as we will have to agree on our roles and
directions towards which we sail. But isn't it going to
be casier than being just a drop on the high and rough
seas” B
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Youth 2002 and the Folk School Ethos, tested

by Allan Siao Ming Witherick, United Kingdom (Snoghaj)

Summer 2002 proved to be an mleresting (esling
ground for the Folk School ethos. Two events which
will help to shape the future of Turope were held.
Youth 2002, using the folk high school ethos with
1000 participants across 13 schools, and the
Luropean Youth Convention (EYC) in the European
Parliament with just 210 delegates using the same
scheme as the main convention. T was the only
person out of over 1200 participants to attend both
events. In Youth 2002 1 represented the UK and
attended Snoghej, in the EYC, T represented the
LEuropean Parliament.

This article secks o compare them, and their
effectiveness, from the internal view point of a
participant. In

of some form.

[ can only relate based on the working procedure
at Snoghaj from Yourh 2002 and hearsay from other
schools. At Snoghaj we took the approach of
consensus where possible, without resarting to
voting. The majority of the work was done in small
groups of around ten people. Initially these were
chosen randomly, but later we got to choose the
groups based on own interests within the areas we
identified. Intemnally the groups again worked on a
consensus approach and were sufficiently small to
allow everyone to speak. It benefited [fom having a
far longer time frame, in addition many discussions
continued "after' the end of the day.

These 1deas

all cascs the = and decisions
information is BT Youth 2002 EYC were then
based on my Number of participants 1000 [ 210 brought
personal views | Size of main Groups =90 | <890 together in
and based on Location | 13 & small plenary | 3 & full plenary | Plenary
the Duration (working approx) | 10 days | 4 days sessions where
information Total people hours a0000 i 6720 individual
which I had Defined aim Constitution Proposal proposals werc
access to. Working Method Discussion Groups Voting discussed
before being
used to come to a comInon consensus position.
Cmnp{)gitiﬂ“ There was an incredibly strong community feel as

The participants for the two events were selected
by very different methods.

Youth 2002 participants were chosen centrally. This
allowed them to use quota systems to ensure a good
spread of sex, background and other factors such as
disahility. This meant that, at least at Snoghaj, political
activists were nol in evidence as the callimg nolice was
sent oul lo @ wide varely of organisalions,

EYC participants were selected In most cases by
the delegates and substitutes of the mam convenlion,
This lead (o & preponderance of politically active
individuals in nearly all delegations.

The advantage of ¥outh 2002 was that it lead to a
very balanced mix of individuals. The EYC
delegates though represented more the political
views of their youth organisalions.

Methodology

The two events were designed to produce very
different outcomes, however both involved debates

we lived together, and this helped to build
relationships and foster friendly, constructive debate.
This has also helped to ensure that at least in the case
ol Snoghae), people are stll keen to support and
promote the European Union as Youth Ambassadors,
building and keeping the links between them.,

The EYC was formed around a lot tighter time
frame and manifestly suffered because of it. Again
we broke into working groups, comparable in size to
the schools In Yowih 2002, As a result debate was
soon removed as the sheer number of amendments
up for consideration exceeded the allotted time
frame. This was further continued during the plenary
sessions and it became a mere series of voles
interspersed with a few comments.

Further difficulties were added for those who
were unfamiliar with the working practices. Even
those who were politically active in their own
countries were often uncertain of the structure. It
was very difficull 1o gel up to speed — many relied
on support from other delegates. This was
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The Buropean Youih Comvention

something not experienced in the folk high school
system where living together positively encouraged
mutual support and understanding.

The other key difference was that with Youth 2002
we slarted off with no document and had to stove
towards our own conclusions — but there was a clear
aim, a Constitution. With the EYC, this was not so
clear to the delegates — which again meant that the
political groups were far better prepared and informed.

Product

As staled, the two cvents were designed to
produce very different ouicomes. However, the two
documents had many similanties. This might act in
some way as an endorsement of the two different
systems — with one acting as a check for the other.
The EYC being more political, Youth 2002 being -
more individualistic, but also more encompassing.
The nature of Youth 2002 betier encouraged even the
quicter members to participate.

Yourh 2002 (Snoghej)

Conclusion and Future

Youth 2002 had the clear aim of creating Youth
Ambassadors to promotc the idea of Europe upon
their return to their countries. This has been
evidenced by the conlinuing efforts of some groups
to raise publicity of the event and further spread the
proposed constitution. The Snoghej group have
formed a very lively e-mail group with over a 100
posts within a week from the 70 members and
continues to be active, a stark contrast to the 5 or so
posts ever made on the EYC website. This however
can be explained as one of the long term benefits
created by the stronger community feel engendered
by the Folk school system.

The strength of the folk fchools can be seen by the
encouragement of Youth exchanges where the overall
aim is the same — to get people to live, and experience
together and hence encourage the development of
community. This is what nceds to be developed if we
are to promole an inclusive Europe. I

The days after...

An emptiness of everything. An unfamiliar silence
fills the ears. The bed fecls cold, and cmpty. I walk
down a forsaken hallway, cat dutch breakfast.
Parents trying to comfort; they should know better,

The first moming at home, after four months of

by Bart Woord, The Netherlands (Askov)

living at a folk high school in Denmark, is nothing
less than a hell. It feels like you wake up in a
frightening dream. A dream that's representing the
fear that the life you've been living for the past time,
is over. That there's no way back, that the most
interesting and best experience you've ever had now
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belongs to the past. But in the first days after your
return, one is like in a dream; it's like some giant
creature caught me at my collar, turned around and
threw me south-west wards into a place I used to call
home. Home though, has got a new dimension.
Home doesn't feel like home anymore. There where
my new frends are, there where I've had so much
fun, there where I could be myself more than ever,
that's where home is. The place I've been dropped in
feels like some extra-terrestrials. A planet from the
past. Has the world changed or is it maybe ... me?

Back in Holland, old friends are visiting me, so is
my family. They ask what ['ve been doing, what I've
learned in Denmark, what my best experience had
been. Questions | want to give an answer to, but
somehow my answers are not satisfying. At least,
not for myself. Words are not always able to express
one's feelings fully. T searched lor
words, to make them understand, but
the words [ found were just empty
phrases. It made me feel sad and
estranged from those around me;
whatever T would try, [ couldn't make
them understand,

Besides, how can one describe four
months in a couple of minutes? A stay
at a folk high school doesn't exist of
experiences: it's an experence in itself.
1t's a troubled mixiure of a lot of aspects which are
impossible to separate from eachother.

The students, diverse and inspiring as they can be;
the teachers, interesting, relaxed as well as
respectful; the school, practical but o so cosy; the
partics, joyful and free; the sports, competitive and
fascinating; and even the kitchen duty has it's own
charm! Combined with the concept of a community
college, the living and learning together, it's a potion
that bewitches the mind.

As the days pass by at a folk high school, one

"Leaving on a Train.. "

loses the grip on time. Every day is different and full
of action; boredom isn't possible — and acceptable! —
at all. ¥ou would almost imagine, that there's no life
outside the school, while you're inside. The people
you live with are all around you, always. Privacy is
reduced to a minimum level and responsibility for
your actions are directly connected with that of your
co-students. Solidarity and team-spirit are the
foundation of living at a folk high school.

The final days comes — tears flooding cachother's
shoulders, red eyes behind the grey windows of
departing cars. After four months in paradise, we
ought to face reality. The clock starts ticking again,
the name-plate of your street looks oddly true. After
a couple of days you begin to realise that you have
to go on with life, which means that the still
intensely living memories have to be placed
somewhere in the
museum, in your
head. A museum,
stuffed, worth to
visit once in a
while, but
destinated to
slowly but steady
benumb the
gxperiences and
obtained
friendships into bi-
dimensional pictures, and fragments of pictures.
Well, that's what can happen, and what's mostly
happening.

In Holland I'm finding my way again, I've
renewed my ambitions, I'm inspired by my stay at
the high school — than T could have fancied —, but
there's something that's still holding my leg every
time when [ move to fast. It's a sudden {lash-back, a
memory that appears by a certain smell or image, a
feeling that [ can't place. It's a silken touch turning
my head into the opposite way, to show me that the
dream I've lived, hasn't forgotten me. B

Call For Effective, Productive Communication

[ have participated in Youth 2002 in Esbjerg;
Esbjerg Hejskole dealt with social agenda. 1 would
like 1o share my observations from the event while
focusing on communication. [ want to emphasize

by Julius Mastilak, Slovakia (Esbjerg)

that I do not intend to evaluate the event as a whole
(in general I found it both socially and professionally
very beneficial), but I would like to turn your
attention fo a single issue of communication.
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My contribution 1s theoretically inspired by Hanna
and Wilson's book on communication.'

The second paragraph of the ACC statute
stipulates the objective as the development of the
enlightened European debate. In my understanding,
inherent fundament for the proper functioning of the
European Colleges will be well-working
communication between the participants. I think, in
order to accomplish the stated goal, effective
communication methods and techniques should be
present in the events in which ACC is involved. My
experience [rom Youth 2002 tells me that in this
respect there is space for improvement. For ACC as
a promoter of the debate, "keeping an eye” and
stressing the importance ol effective communication
aspect to other co-organizers, should be of concern,
in my view. In brief, I regard effective
communication as the comerstone for the fruitful
European debate, What you find in my contribution,
are my obhservations and experience from the
meetings in Esbjerg, so as in the next meetings those
weak points of communication may be eliminated.

Time

The meetings tended to start later than scheduled.
It should be shown to participants who are belated
that this behaviour is not desirable. Once the
organizer starts the meeting later, it becomes
precedence for the next meetings and it is very
ditficult or even impossible to reverse it afterwards.

During the discussion, central ideas may be stated
simply as;
l. Find the right track: Developing a problem-
solving agenda and distribute it in time available.
2. Get on the track: Warming up at the beginning
of the meeting, members are renegotiating their
positionsg, but if it goes too far it may be
counterproductive.
3. Stay on the track: Task of the leadership is to
guide discussion around the problem, keeping to
the agenda or being open and know-when Lo
adjust it flexibly. For example in our group the
leader paid well attention to it addressing side-
talks in the group, and pointing out tangents. [t
can be achieved through various techniques:
asking the question: Is it relevant for our
discussion? What relationship do you see? Am 1
missing something?
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Size of the working groups

The working groups'/seminar groups' size was far
too large. Maybe it was the intention to give the
evenl the power by its massiveness but [ want to
stress that a lot does not usually go equal with good.
Groups numbering 25 to 30 people significantly
lowered group's ability perform well with some
reasonable speed. This aspect could be seen very
clearly during the second week when my group
shrunk to half and it became clear that the group
started to be much more productive. One could
argue that the democratic character of the decision-
making was thus decreased. However, what [
perceived was that the diversity of opinions or
solutions could be well subsumed by three to four
alternatives; the tasks were by and large of
disjunctive type (when the productivity of a group
depends on its most competent member which could
be well identified in a smaller group). In addition,
the larger group, the less time for participation by
each member. '

Cohesiveness

Felationship between of how the group likes itself
{cohesiveness) and productivity is curvilinear, so
that in the beginning increased cohesiveness yields
increased productivity, but at some point levels off
and then more cohesiveness vields even a decline in
productivity®. However 1 claim that the two weeks
the relationship is positive and as a result we should
strive for high cohesiveness of the group.
Cohesiveness 15 closely related with the size of the
group. I could strongly feel that subgroups were
formed, and towards the end 1 sensed, speaking for
my group, we were evolving into a cohesive unit.

Group Norms/Working Methods

Working methods should be agreed in the group as
the very first point of agenda, otherwise the
discussion cannot be cffective; put straight, rules of
the game have to be known. Often I can hear: "let it
be, the norms will evolve naturally in the group”.
Although 1 agree certain norms cannotl or should not
be imposed on a group but rather will be developed,
basic procedures should be placed into operation an
the very beginning. Naturally after we agreed on
norms, next thing 15 to follow them while at the
same time change them if they inhibit goal
attainment.
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Excessive use of voting procedure seemed to me
as a common mustake among the working groups. It
1S Very easy to take a vote if a group is not able to
agree upon a final decision. Suppose the group votes
and its vote is split more or less down the middle —
an agreement the group reaches with this kind of
vote split is suspect. It suggests that the group has
not spent enough time on solving the problem and
the group ought 1o rethink its work. 1 think
decision-making in the European Council, its very
effort of reaching consensus, might serve as an
example.

We have lost a lot of time at the beginning as the
discussion lacked the very procedures of discussing,
the fact which led to, for a single example, some of
the discussants taking too much time. Minutes of the
meetings proved to be great tool. The paper trace
clearly showed what the group has already agreed
on and thus helped to avoid re-discussion,
Summaries and using visual aids proved to be
useful.

behaviours that are counterproductive to group
success. An individual whose behaviour is
inattentive or sullen, who veers of the course of
discussion and avoids or ignores the reasoning of
others cannot but hinder a group. To tackle this, the
leader's ability is vital to handle such people.

Familiarity with the subject

In order the discussion to be effective, the
discussants should be familiar with the certain
topics. I felt that many people could not simply take
part in the discussion because they lacked the
necessary knowledge. My impression was that the
knowledge about the EU, its institutions,
architecture and the modus operandi was unknown
to a large number of participants. Tn general this
points to the necessity of proper education about the
EU, both in Member states as well as in candidate
countries. Here [ see a task for the ACC of
promoting the EU knowledge to become a part of

the curriculum
icross the Member
- States starting as
Role Functions soon as from basic
It is very ichools.
important for the
group to progress,
which is task Summary
especially for the .
leader of the group, ;i::hm:;_m i
to be able to identify R :igming e
necessary role Prog
functions in the PEUDE S e
group and make use "A small but effective group™ developed into a

of them. For example in our group we haa a
member who was very good in making summarizing
of the group progress which was very helpful for
making some common statements and noting the
progress and direction the group was heading for,
thus he had an important role to play in the group.
An experience from other group passed Lo me,
showed that there happened 1o be a member who
was very good m the knowledge of the EU
institutions and short introductions by him proved to
be very of service. I must mention an mmportant role
of the individuals who are able to relieve the tension
in a group such as cracking a joke in a conflict
situation. It is to emphasize that every member of
the group has a potential vital role to contribute to a
group,

On the other hand there are communication

team that was nice
to work with: in the second week the group worked
pretty effectively and productively. My point is that
if the communication techniques would have been
applied from the very beginning, we could have
saved much more time and other resources, thus
having more time for example for other community
activities. This might be achieved for example by a
prior lraining of the leaders of the £roup on
communication. In this respect an internal
seminar/training would not be maybe such a bad
Mea(mismumfsﬁkeammempmpmlfmanm
action ©.

Endnotes:

1 Communication in Business and Prafessional Settings, Random
Hanze: Mew York, 1988,

2 Shepherd, Small Groups: Some Sociological Perspectives,
Chandler: Scranton, 1964, C. 8
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The Youth 2002 Constitutions

The first two weeks of Tuly 2002 almost 1000 voung
Europeans visited 13 Danish Folk High Schools to
contribute to the Furopean Constitutional process. At
the end of the process 2 delegates from each school met
and wrote a commaon proposal for the Constitution of
the European Union. This paper outlines and discusses
some of the concepts behind the common proposal —
with a sidelong glance at the original proposals.

Preamble

Who are we?

The final constitution starts: "We the peoples of the
European Union..." Thus it is made clear that the
constitulion 1s created by and for a diversity of peoples
with difTerent languages, traditions, histories etc. From
the outset it is established that there 1s unity and
diversity at the same time. All the proposals have this
dualism — but they strike the balance differently. The
proposal of IUC speaks of "We the people..." in the
singular underlining the common European identity,
and Askov probably is the school going furthest down
the road of common European identity, departing from
the "resolve of the Turopean citizens”.

Commaon Heritage

The Eurepean Union and the common European
identity is seen as building upon history and values.
History often as the difficult past, the challenge of the
divided Europe and the obligations Europe and
Europeans have because of their history, The European
values presented in the texts are peace, democracy and
rule of law, welfare, human rights and justice.

Union and Nations

The relation of Union and Nations is not seen as
antagomistic in any of the proposals. On the contrary
the final proposal sees no conflict between “we the
peoples” and the concept of “ever closer Union™, This
point is probably posed most elegantly by TUC,
speaking of a symbiotic political entity — and precisely
by the [IMC that underlines that the constitution deals
with the sharing of sovereigmty: supra-national and
national at the same time, The participants clearly see
the Union and the Nations as compatible.

Diversity and Centralism
In almaost all of the proposals cultural diversity is
seen as very important, Ask also mentions
environmental diversity as an important goal. No
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proposal sees a conflict between a strong Union and
diversity — diversity 1s one ol the values of the Tnion
envisioned in the proposals. Some of the proposals even
see the supremacy of a strong Union as & necessary
safeguard for diversity. The Union is likewise seen by
all of the proposals as a necessary European and
international safeguard of stability, human nghts,
freedoms, peace and sustainability (environmental;
social; economic).

Founding principles
The participants in the process had tough discussions

.on many issues durng the two weeks. But the founding

principles seem to be the same. The young participants
want a Buropean Union guaranteeing peace, stability
and sccurity. They want democracy, freedom, human
rights, rule of law, and scparation of powers
(legislative, executive and judicial). There 15 an explicit
demand for a secular political sphere, for diversity and
for solidarity among the citizens.

Sovereignty and Subsidiarity

The main line of thinking in the proposals is to
replace the old structure of bargaining and power
brokering among nations with the rule of law and justice.
To do this proposals establish the Unions authonty over
the Nation-states in a number of fields. But at the same
time attaching importance to subsidiarity and clear limits
to the areas where the Union rales. None of the
proposals see the Nation-states as obsolete.

The concept of rule of law and justice among
nations alzo applies for the external behaviour of the
Union, in its relations with the rest of the world.

European welfare state
The inal constitution — and the other proposals —
commits itsell to the values of the welfare state —
social security, public health systems, equality, equal
opporlunity, environmental sustainability etc. In this
the proposals define a clear mission for the Union,
internally in Europe and externally in the world.

General provisions

Becoming a member
The proposals are quite generous in their provisions
for the acceptance of new members of the Union.



Applicant states have to comply with the constitution
and fulfil economic and political criteria — and being
accepted by the parliament or in a few of the proposals
by the member states. There are some differences on
geographic criteria. In the Final Constitution it 15 a
condition that new members are part of Europe
(though it is not specified what that means. What
about Turkey? Iceland? Russia?). Renshoved proposes
an extended cooperation and partnership for good
neighbours that are not in geographic Europe, in that
way trying to extend the area of security, order and
wealth for the benefit of all.

The proposals use the concept of European
Citizenship — and the concept of National
Citizenship. There is no problem or contradiction
between the Citizenship.

Leaving the Union
All proposals make it quate clear that a member state
can leave the Union if 1t wants to do so. But it is also
possible to have sanctions, suspension and eventually to
expel member states that do not fulfil their obligations,
whether it is economie or political or human rights.

Amending the Constitution
According to the final constitution the mitiative to
change the constitution can come from the chambers
of the European Parliament, from a petition from 1%
of the citizens — or from the national parliaments. The
schools propose a number of different approaches.

The procedure for deciding a change in the
constitution involves both chambers of the European
Parliament and all the national parliaments. Among
the other proposals we see different tendencies —
from Evropean referendums over decisions in the
European Parliament to decisions in all of the
national parhaments. The differences here
correspond to the differences in the view on the
relation between Union and Nations in the Preamble.

Rights

First of all the final constitution and all the other
proposals want the Charter of Fundamental Rights to
be part of the European Constitution. This means
that the Union and the member states arc obliged to
deliver on the content of the rights. If the Union or
the member states do not live up to their obligations
in this respect then citizens of the Union and other
legal personalities have the option of using the
courts to enforce the rights. This is a major change.

Amendments of the content

On top of this the young Europeans have some
proposals for new rights for the European citizens. In
one of the few votes among the 26 representatives
working on the final constitution it was decided that:
"every adult has the right to marry and the right to found
a family". Thus giving gay couples the right to mamy
and found familics. The representatives unanimously
decided that there should be a right 1o free public
education from primary to first higher education
qualification; a right to nonformal education
(strengthening civil society); a right to a decent standard
of living, right o free and accessible health services, and
rights to a sustainable environment finish the picture.

In the mtroduction of the charter in the constitution
the young Europeans strengthen the mmpact of the
rights, with the amendments of the nghts they
emphasize the European Union's obligations to ensure
the humanistic values from the age of enlightenment
and the solidarity of the welfare state that has been
developed in the 20th century.

Institutions
The major institutional change 1s the
sirengthening of the European Parliament and the
introduction of parliamentary democracy on the
European level. The Parhament gets full legislative
power, and elects the head of European government.

European Parliament

The young FEuropeans propose a European
Parlianment with two chambers (Chamber of Citizens
and Chamber of States) — that both have to agree if
the laws are to be adopted. The first chamber of the
parliament represents the people — the members are
elected by universal suffrage, and the number of
representatives reflects the number of voters. These
principles were the same in all proposals. The
second chamber of the parliament represents the
member states — or coresponds to the member
states. This is the common ground of all proposals.
In the final constitution it is stipulated that the
governments appoint representatives for each and
cvery specific issue. In some of the other proposals
the representalives are appointed by national
parliaments, in some they could be members of
national parliament. None of the proposals have the
option of general ¢lections — but some leave the
selection procedure to the national states. This is
another instance of how the balance between Union
and Nation states is different in the different

proposals.
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The Execulive
The head of the government in the final
constitution is elected by the first chamber of
parliament — but must be approved by the second
chamber. The head of the executive then appoints a
government that has to be accepted by a 2/3 majority
in both chambers.

The Head of the executive power is clected by the
Chamber of Citizens in the final proposal — and must
then be approved by the Chamber of States. The head
then appoints a government that has to be accepted by
2/3 majorities in both chambers. This “prime-
minister” model is supplemented by the proposal of
the introduction of the position of a president with
representative and coordinative functions in the
proposal of Renshoved. Other schools propose the
direct election of a European President by the citizens
of Europe — ot in the proposal of Askov a directly
elected Chief Commissioner.

Parliamentarism

Parliamentarism is present in the final constitution
— the executive can be dismissed after votes in both
chambers, but
only after a
majority of 2/3. In
the proposals of
Renshoved and
Snoghe it 1s only
necessary to have
an absolute
majority in both
chambers 1o
dismiss the
execuilve. The
final proposal
{and the majority
of the schools) in
this way give the executive a more protected
position vis a vis the parliament.

2l

Legislation process

The legislation process in the Final Constitution
takes place with the parliament in the central
position, A law 1s passed with a majority in both
chambers. Most of the other proposals are minor
variations on this theme. In the proposal of Askov
the first chamber is being given more weight. Here
proposals that have been accepted in the first
chamber will be law if there is not a 2/3 majority in
the second chamber.

The final few presenting the Constifuiion

If the two chambers do not agree the Final
Constitution provides for a conciliation procedure
with negotiators from the two chambers. According
to the Final Constitution a compromise from this
procedure must be accepted by a 2/3 majority of
each chamber. It is not quite clear why the
compromise has to be carried by qualified majorities
in both chambers. If no compromise is reached the
Final Constitution provides the option of a decision
carried only by the first chamber — Chamber of
Citizens — by a majority of 3/4.

The citizens have the nght to propose legislation
it 1% of the population petition for it. According to
the Final Constitution such proposals have o be
placed on the agenda of the Chamber of Citizens. In
the proposal from Renshoved it is possible for a
number of citizens Lo imitiate & referendum on local
and EU levels.

Opting out

In the Final Constitution it is possible for a
Member State to temporally opt out from decisions —
provided it can convince 2/3 of the members of the
Chamber of
States that it isa
justified vital
national interest.

Other

institutions

A mumber of
advisory bodies
are proposed in
the final
conslitution as
well a5 in the
schools'
proposals. Among the first of these are the European
Youth Forum, the Committes of the Regions, and the
Social-Feonomic Comimittes.

T

The Ombudsman institution deals with
maladministration and protects citizens and legal
personalities in the Union.

The European Central Bank 1s an independent
institution in charge of the monetary policy.

One of the more radical proposals is the one on a
common European armed force. Tn the Final
Constitution there is an opt-out provision for any
member state on this point.
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There are no major differences over the
Constitutional Courl (CC) — with the function of
defending the constitution and ruling on conflicts
between the institutions and member states, A
couple of the proposals combine the functions of the
CC with the functions of a supreme or higher court.

The European Court of Justice is in charge of
judicial matters in the Union. In the final
constitution potential conflict with the European
Courl of Human Rights (ECHR) is taken care of by
the ECJ recognizing decisions taken by the ECHR.
There will probably be a number of cases dealing
with human nights if the charter becomes an
integrated part of the constitution as proposed.

The Court of Auditors deals with the revenue and
expenditure of the Union and its institutions — thus
securing sound administration.

Citizen's involvement
The Final Constitution stresses the abligation of all
institutions to involve citizens in the work of the
institutions. In the Ask proposal this intention is very
specitic with the provision of European Houses, in the
Askov proposal there is a demand for the involvement
of civil society actors in policy and law making.

Language

The administrative language of the Union in the
Final Constitution 15 English — possibly
supplemented by others after decision in the two
chambers. At the same time all national languages
within the territory are recognised. In 2 number of
the schools' proposals it is specified that all official
documents of the Union shall be translated into all
national languages.

Competence and legislation

In the Final Constitution the principle of
subsidiarity 15 underlined — that decisions should be
made at the lowest possible level. The first eight
themes “Tinion competences™ are reserved for Union
decisions unqualified. Some of the schools introduce
other principles. Ask opens for other cooperation
between member states. TUC adds proportionality to
the principle of subsidiarity — and a Subsidiarity
Committee. Ry introduces the concept of a mixed
economy as a principle for the Union. Renshoved the
4 freedom flows: capital, services, products and people
—and sustamnability as the overruling principle.

Union competences
1) The first of the Unions areas of competence is
Foreign Trade, Aid and Foreign Policy. In this way
the Union regulates its foreign relations
unanimously.

2} The second area of Union competence is
Environmental policy. If we look to the texts of the
schools' proposals sustainability is at the centre. In
the proposal of By it is explicitly stated that member
states are free to introduce higher standards — and at
Fanshoved the same concept is introduced under the
headline of minimum regulation standards.

3) The final constitution provides for a common
asylum and immigration policy, Askov supplements
with the demand for a framework for a global police
organisation. Renshoved proposes a common police
force that handles violation of federal law.

4) Agricultural and fisheries policies are under the
commeon Union policy in the final constitution.
Askov stresses the need for encouragement of
ecological production and minimisation of additives.
Snoghaj proposes sustainability as a fundamental
value, together with social standards, technological
advancement in accordance with health
considerations.

5) Structural and regional policies are under the

common jursdiction. In the Ask proposal 1t is
specified as a commitment to support and develop
the underdeveloped regions within EUL

6} In the final constitution corporate tax and
community VAT is under the Union jurisdiction.
Giving the Union independent governance over
laxes is a big step. It is contradicted by Ask, that
reserves taxation for the national states — but
allocates a fraction of national VAT for Union needs.
Ey proposes VAT, wbacco and environment taxes for
the Union. Snoghej is the most radical — making
taxation possible and decided upon by normal Union
legislation,

7) Ihe single market policy.

8) The Union is responsible for the labour market
policy in the Final Constitution. In the proposals
from Ry, Renshoved and Snoghej this is specified in
the areas of unemployment benefits, employability,
competitiveness and work conditions.
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Co decision areas

In a number of areas the constitution foresees co
decision between the Union and the member stales,

Education and culture is mentioned as a co
decision theme in the Final Constitution. This is
specified in some of the schools' proposals, A
number of those deal with transfer of credits
especially for higher education. Askov proposes
minimum levels common to all subjects and syllabi.
Eanshoved and Snoghejs proposals discuss
educations role in securing coherence - Snoghaj
through lifelong learning. It is clear throughout the
proposals that education should be diverse and
decided upon in the national states.

The Final Constitution has Social Policy as one of
the co decision areas. In Snoghajs proposal this is
specified as the Union ensuring that the member
states take adequate measures for adequate social
assistance and that Union can assist in the financing
if necessary. Ry goes in the same direction in the
establishment of a European wide minimum living
standard.

Information and media policy is yet another ¢o

decision area in the Final Constitution. In the
proposal of Snoghej it is exemplified in freedom
from censorship, freedom of information, ensuring
of the provision of telecommunications, intellectual

property etc.

lealth care and insurance is yet another area of co
decision. In the Snoghaj proposal this is specified as
the obligation of the Union to take ensure that the
national states provide free health care services, and
sufficient food and watler. At the same time the
Union should ensure adequate public services.

Scientific research is an area parallel to education,
health care ete. in the Final Constitution. All citizens
should have access to science - and the Union shall
promote ethical development, research and
application of results of research.

The Common Securitv Policy is the last area of co

decision in the final constitution. In the proposal of
the IPC there is a clear demand for humanitarian
values also in this arca of politics - and for
cooperation between the Union and the National
States.

The 13 proposals

The text of the Final Constitution and 9 of the
schools' proposals are available in an excel-sheet with
a synoplic ordering for detailed comparison
(http:/fwww.iaed.infol).

Comments are more than welcome —

Jakob Erle: je@iaed.info
Sylvia Oreifig Madsen: som@iaed.info ®

S1IAED

intemational Acadeny for Education and Demacracy
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Opening new windows to a new realities

There are conventions that last without question, the
roots of these cultural features built through custom.

The immobility of these conventions is due to the
strength of the traditions more than the difficulty of

by Misuel Angel Arenas

built a certain reality. In this evolution some atbtudes
like those which along the History gave to poetry,

friendship, ecology, etc. an important paper in the

making changes, to water the (rees with another

water, and to prune their branches or guide their

trunks in another dircetion,

Education 1s the (ree. A (ree with as many years as
Humanity, with so much History as each one of the
civilizations and cultures which have given life 1o

this world.

formal and non formal education have been bil (o bil
unconsidered in our systems.

[t is possible to see how the same Educational

Programs are applied in the richest centres of the
cities and in the districts and villages with more

needs with the excuse that this is the way for make
them equal in alternatives and possibilities of choice,
I really have doubts about the importance of

knowing Tales' theorem for a child who hardly has
something to cat in the day.

Mobody can doubt that the society we have, 15 a

reflection of the principal systems of socialisation,
the Formal Education system our different states
have. Nobody can doubt that our socicties are not the
best, either in values, solidarity, equality or freedom.
If somebody had any doubt, reading a newspaper

would be cnough.

The different Formal Educational Systems we
have today are the product of the evolution which
adapted the contents and topics to the necessities of
those, who always moved the wires of sociely and

"T live, therefore, T exist”
said someons
who Is not born yet:
— There is no more philosophy
than that of being alive
and knowing it,
and flying
and make new paths
there
where they always tell us
not 1o wilk by

Because there is no more certainty,
better demonstrated,

than what we say

when we're borm.

It 13 & pity that no one

can understand us

hecause we'te saving screams
the only truth

that exists and that we knows;
with the first breath we say:
— I'm someone new -

truly new,

40

Cur Oceidental cultures have Education
Institutions which are useful for its system which,
cveryday more clearly, are based on Individualism,
Economics and Competition. The topics and the
contents just make a person into a piece of the

praduct chain. This is what we would have to
change. And a very efficient way to start is

with all my freedom

and my chains.

I'm the future which is

in oy hands

ar which runs along my veins.
I ask

them to let me be myself

and counting all the stars

of the sky,

and being the Grey Prince,

it it 15 needed,

of my tale.

and slecping on the grass,

and walking without touching the floor.
I want (o ook at the East
every sixth of January.

We say we'll he

eternal kids,

that we live

in the country of Peter Pan
and we believe it

Thal it 15 not necessary
that nobody shows us

introducing new topics and contents in the Formal
cducation or developing the potential of Non Formal
education in order to open new windows to a new
reality for every single human being. B

Education for Adults

by Miguel Angel Arenas

the comments of a notebook
o teach us the consciousness
and to steal passion

to drocam.

Someone said it already:

it is not that clear
that we are not bits
of someone clse's vision,

Becawse ol this T feel sommow,

I feel sorrow they did not hear me,
althouwgh T criad it oul,

and they bit a bit transformed me

in this fisherman without a fishhook,
in this witness, or an actor, or & poet,
i this writer of the pain T fesl

for seeing they do not understand
those, the only ones,

whio know — in brand -

whal is this of being alive,

without having o search for i

in an encyelopasdia
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Shaping the Future

The following article is that of a participant 1n the
SECC 11, in which he presents his idcas on the
importance of education for youth, the need to take
over responsibility in a globalizing world in order to
have a positive influence on it. This article does not
claim to be complete or scientific.

At present one can realize how difficult it is for
human beings to recognise the worldwide problems
they are confronted with, to analyse them and Fmally
solve them. In order to do so. it is necessary to scent
out the complicated
relations. Man and
women, therefore, will
need to leam to
combine different
aspects, sources, facts,
ideas, viewpoints, etc.
of teality. This' is not
an easy task that
requires focus and will
take time until
humankind uses this as
a resource 1o "manage”
the world.

There is no time to
waste anymore. Things
have to get started!

In this sense [ want
to invite you to a little
excursion, which |
hope is comprehensible
to at least some of the
readers. ..

Today's youth is the biggest stakeholder and the
most affected representatives of future generations.
Actions and non-actions of present-day decision
makers, affects them more than any other living
gencration.

It 1s therefore very important to enable young
people to take part in these decisions, espectally on
guestions regarding the future by offering the means
of participation and, what is even morc important, to
provide them with a high quality of inclusive
education. As knowledge is the fundament to raise
awareness of rights and responsibility towards the
commeon socicly, education should also provide the
means to use it and to transfer it into daily life, so

by Fabian Johr, Germany

that young people have a realistic chance to actively
be involved in those processes.

The Agenda 21" for instance demands "The
involvement of today's youth in...development
decision making and in the implementation of
...programmes"* . It declares personal involvement
and the ability to actively shape the future are key
attributes that should be developed and supported
with young people as an important aspect of modem
education.

“Shaping the Fuiure "

Youth have to realise that education shapes their
fundamental view of the world and that there is the
potential that allows educated youths make more
sound, deliberate and forward thinking decisions that
lead to the development of more sustainable
practices in whatever field of life.

Even though the people in the so-called developed
world lcam a lot through formal education, presently
they are not sufficiently aware of the fact that there
arc still big parts of the world, where humans do not
¢ven have access to basic knowledge.

Fortunately the United Nations attempts to change
this by the implementation of the Millennium Goals
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whach has as it's second aim the target "to cnsure
that by 2015 children everywhere will complete a
full course of primary schooling.™

It is certainly a positive aspect, which shows the
urgency of this issue, that the UN members could
manage o agree upon a fixed timetable to
implement this goal. Many regions (Northem Affica,
Latin America, the Caribbean, Eastern Asia, Central
Asia and the Pacific) are on track to achieve the
target belore 2015, but nevertheless lower levels of
achievement and progress persists in sub-Sahara
Africa, Western Asia and Southern Asia.
Nevertheless one shall bear in mind that this
program covers only primary education.

In contrast "the European Council of Lisbon sct
the strategic goal of becoming the most competitive
and dynamic knowledge-based society in the world”
in March 2000. "This was reaffirmed at the
Stockholm European Council in March 2001.™

Because of the better education special
responsibility of the developed regions towards
developing parts of the world is what should come
along with the creation of this clite. Tndeed this
sounds very idealistic, but in fact this is a pragmatic
necessily.

A new dimension and importance is gained if
thoughits, questions, and resulis are compared and
shared among students and young people living in
different countries. To know about each other to
exchange ideas, hopes and problems, to identify
similarities and differences will help establish a
consciousness to young people that the world's
problems can only be solved by international
solidarity and cooperation. Of ¢course this must be
done with actions on a local scale, but this local
action only makes sense if it is placed into a global
context and come along with the intermediation of
the worldwide connections of present problems.

Europe's part in achieving solutions for global
problems is growing bigger and bigger, but is the
European Union as a main political player ready to
take over a leading role in determining
globalization?

Romano Prodi, president of the European
Commission recognizes "that globalisation and
interdependence are offering new opportunities to
trade, investment and capital flows and advances in
technology, including information technology, for
the growth of the world economy, development and
the improvement of living standards around the

world. At the same time, there remain scrious
challenges, including serious financial crises,
insecurity, poverty, exclusion and inequality within
and among societies. The developing countries and
countries, which economies in transition face special
difficulties in responding to those challenges and
opportunities”. New policies need to be, "formulated
and implemented with the full and elfective
participation of developing countries and countries
with economies in transition... All of this presents
an enormous challenge. We must enable young
people in Europe 1o sce themselves as more as
supportive, responsible, active and tolerant citizens
in plural societies.™

By widening the focus on the global point of view
again, we can include the vision of the Association
of World Education, which says: "Today, the global
and the local are interconnected and interdependent
in ways that humanity has not experienced before.
Today, the many different local communities around
the world share a common destiny. Today, humanity
is a geo-ecological entirety within the same
hiosphere.

The word global is also connected 1o a concept of
one carth, one world, one planet. We live on a globe
which has hmits. This way of understanding the
world is...new.

This understanding will, in time, place the globe
in a new form of togetherness. It will not extinguish
the conflict between nich and poor but define it in a
new way based on the global hmit as a common
denominator.™

An attempt to implement these ideas can be the
"First European Community College”, which will be
introduced later in the jourmnal.

Endnotes:

1 Agenda 21, 2 globhal Programme of Action on Sustainable

Development, which was signed m B0 de Jancira, Junc 1992 by

e than 170 countnies all over the world, hwever it is aol

binding under mternational law. | 15 desipned from 3 longterm

perspoctive and presents an outline of sesmsinshle development in
the 215 century.

Source: Introduction chapter 251 of Azenda 21, Rio de Janeim,

June 1992

3 Source: Report of the Secretary-Gereral on implementation of the
Millenmium Declartion. Data based on UNESCO estimates.

4 Source: Taken from o message from Romani Prodi, President of
the European Commission, www.yois-
europeorg/activities/ BY C_2002_Romani_Prodi,pdf

5 Rource: Vision of the Association of World Fdweation (AWE),
it twrwrweworld-sdueation.org’ B8

L

42 Journal of World Education, Volume 33, No.1, Spring 2003



Interviews

by Participants of SECC 11
What do you think about the role education plays and MAY play in the integration of

Europe?

“Education can create among people the feeling of a sharing culture... But we don't have to

restrict this only to a certain "elite”, but we should create projects Tor those of them that have
less chance. .. Because of the importance of education in all different aspects of life T strongly
lrust that education can really "move mountains” bul we need (o want it... The current educa-
tion system is wrong one... Il we want to have different results, I believe we should ransform
this situation and start thinking not in an elitarian and raditional way, We need to find new

strategies for our action. Otherwise we will continue to maintain in Europe a sub-cultured and
non-educated parl of the society, ready {as Primo Levi wrate) o follow the “monsters” without understanding or
asking... All for a more conscious society!”

Riccardo Pisani, Iialy

"It is my view, that education should provide people with the tools to decide on important
mallers, not merely to direct opinion or promote political ideas. Indeed, in many countries

© there is large EDUCATED elite that does not believe in further integration of the EL.
Educalion, particularly at the first European Folk High School, should be about meeting new
people, hearing new ideas and seeing from different perspectives. T have found time spent in
such schools hugely rewarding without it encouraging me to be pro-integrationist, and such
moves could only detract from the experience of learning in this environment,”

Tregarran Percival, United Kingdom

“THE MORE WINDOWS HAS GOT A HOUSE, THE WIDER IS THE LANDSPACE WE
SEE IROM IT. Education is the way we all get socialized in a society, Depending on it we
have one society or another. Formal and Non formal education are the best instruments for
avoiding some unfortunale features of a society. T am talking aboul fanatism, social insensihbil-
ity. and political irresponsibility. With European Community Colleges we would open many
new windows to new rooms of a reality, that today are closed. and they'd be able to represent
new possibilities for jobs.
Another very important effect is that with those activities and new atmaosphere, we would be helping many peo
ple that do not have fultilled such a natural and necessary rights in their lives.”

Miguel Angel Arenas, Spain

“I think that education should play an impertant role in informing all Europeans aboul their
fellow Europeans. Only when you have knowledge about a topic, will you be able to really
discuss it and this is certainly true for Europe. Education will not only make the integration
easier but it will also show the rich diversity that exists in Europe.”

Marchien Kuijken, Netherlands

“LEducation has a crucial role in the contemporary society. An appropriale and good quality
education is vital for shaping a good and safe future for the continent in particular and world-
wide in general. The education is the basis for the economic, cultural and political stability.

In the context of integration within the EU, T think educalion has a very impartant role for the
countries applying to the European membership. Education can solve the conflicts but more
important, right education can help preventing all kinds of conflicts regarding both national
and international dimensions.

Fromoting and making education accessible for the peaple of different countries, who usually could not afford i,
consists in a part of the malerialization regarding the European puhblic realm.”

Danut-Adrian Caseinic, Romania
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Interviews: What do you think aboult the role education plays and MAY play in the integration of Europe?

“Education has to reinforce the learning of foreign languages and the exchanges between
young people. Europe has not to be reduced at a single day, the 9-th of May, as something
externial Lo us: 7T0% of the national are now European law that is just translated. Europe is
not just our future, is also our everyday life. Meanwhile. Europe will be made by young gen-
eralions; open-minded citizens are the key of our European future.”

L

Anne-Laure Faubert, rance

“Integration in Europe?? That from my point of view is some kind of "mental mess” when
penple with different mentalities are (rying (o make some new one what anyway someday can
become as the basis for all of Burope.”

Raimonds Upelnieks, Latvia

“All people need to be continuously educated and informed; otherwise democratic systems in
Europe become & tool in hands of the few informed and educated making decisions about
life, future and happiness of the uninformed and uneducated, We all have the responsibility
fur what Europe is and is going o be”

Tomuas Balco, Czech Republic

"It is sometimes hard to see concrete tesulls when we talk about such an abstract term as
“aducation”, and an even maore abstract concept that is the "European integration”. 1 believe
that this is why sometimes we find difficull to explain this direct relationship that T consider
that education has on the European process. An easy way to get a concrete and more under-
standable answer it would be slightly changing the question, being as follows: Do you think
that there can be a real European integration without education? I consider that this is even
casier to answer.”

Conchi Gallego, Spain

“I'm convineed education should and has already proved o be very important for the whale
process of building a mutual European home, so to say. The huge cultural and economic dif-
ferences hetwesn the Morth and the South, as well as between the East and the West of the
continent, have been developing and becoming more and more complex Tor quile some lime
now, s0 the reverse process, the one of understanding and standing together for ane particular
cause may take some time as well. Therefore education plays an important part in reducing or
even erasing the frontiers of misunderstanding. Tor the misunderstanding and lack of knowl-
edge brings forth prejudice. Prejudice leads (o chanvinism, Chauvinism leads 1o tragedy. And we don't wanl any
of those now, do we?”

Nikola Shahpazov, Bulgaria

“An important dimension of education is the social contact between people of your age. It's
the friends you have, the fun you make, That friendships are not bound by borders is an expe-
rience [ don't have to elaborate an. Though canflicts can appear, and disagreements between
cultures might always be inevitable, we Europeans have o realize thal we share a common
destiny in future's world. We can only make a change if we take our respansibility as students,
and our responsibility as Triends.”

Bart Woord, Netherlands
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Interviews: what do you think about the role education plays and MAY play in the integration of Europe?

]
“As time run fast, we have 1o be visionary and intrepid. Which are the problems of today?
Which are the possible solutions? Why are we separated when we would have 10 try 10 under-
stand the others? Frobably, factors like our educational systems could solve them, at the same
time these systems seem not to be functional in integration except for preparing you for your
future wark.

Whit about a new model? What about if we study together in new ambience? 1t has been

i proven that new youth understands better his new [ellows when they share educational peri-

ods during their first ages.” Alvare Martinez Barrio, Spain

“I think that the role of Education is tremendous in this century. Even that we passed the
Enlightenment century long ago we need 1o enhance and to improve the cducation.
Mowadays education gives you power to guide yvour future and to obtain values. 11 helps you
to have knowledge for the things around you. Knowledge leads you to conceive the diversity.
5o at the end of this process you can understand the other cultures and to be more and more
tolerant. The Education gives you values, which can contribute in the integration of the dif-
ferent cultures of Furope,”

Nataliva Nikolova, Bulgaria

“1 think, the more we know about other countries and cultures. the more familiar they become.
It's impossible o feel really "integrated” with something or somebody totally strange for us.
Education can also help us to understand people having different cultural background, differ
ent customs.

My idealistic vision is that each European country has its own community college — a place
where people from all over Europe can learn about this country's cullure, history or language.”

o

Agnieszka Sobegyk, Poland

“The education can play very important role in the integration of Europe.

We should promote students” exchanges from different countries. Mobody should care where
students come from. In this way students from different cultural background have a possibility
to share their experience, points of view and to have creative workshops.

MNowadays we have many new sorts of education — not only traditional ways but sorts of non
formal education thal we should promote. Actually, there are no borders or frames, and what
was impossible 5 years ago is quite normal these days. Who would have supposed that one
day Internet would be an ordinary medium for learning?”

Ewa Bobowska, Poland

"By having had an associated impression during a discussion in our working group, T was rec-
ognizing myself saying: "Fducation (as we know it) is the deodorant of society”.

It would steal my breath if this image would mirror the reality...

1 can smell there is a sense ol truth in it, .,

Unfortunately it's not an odoriferous one.”

Fabian Johr, Germany

“Education is very important for the integration of Europe. Through a wide-open and non-for-
mal education we will lead our cultural evolution instead of being submitted 1o it. Sharing
cxperience, beliefs and knowledge will allow us to develop tolerance and peace for a better
future. In this way we will be able to choose for ourselves and make decisions consciously
cooperating with the others involved,

Silvia Piccini, Iltaly
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Part o = Legisintive Frame:

Works for the Future

Living in a globalizing world, new challenges have to be faced. We are recognizing new local, national,

regional, and global problems, which can be solved only, if we understand the connections between them.,

Many parts in Europe for example provide a quite high quality of (formal) education but by looking
around the world, one will recognise that there are still some areas where the people do not even have access
to basic knowledge. They do not have equal chances and this way they arc not able to be on the same level
(compete) with people who have received a high quality education. What is needed is an education, which
on one hand includes the backgrounds of the past and which is looking foward on the other hand. An educa-
tion system in general also supports individuals to become sensible, conscious personalities who are aware
of the value of being well educated, who are many-sided and able to accept different points of view. This
way the individual as well as the society would have a great benefit,

By focussing on a European context there is also a necessity to include topics that will offer chance to look to
the future of Europe. Not only because of the need to understand which place Europe takes as a player in the
world but also to engage individuals and make them active citizens in these political processes on European levels.

This comes along with the demand that education should lie on principals, equality and tolerance of cul-
tural diversity that includes values as well as the integration of a varicty of mdividuals. As knowledge is the
fundament to raise awareness of rights and responsibility towards the common society, education should also
provide the means to use it and to transfer it into daily life.

It is obvious, that the formal education as it is presently in Europe cannot fully provide a sufficient
amount of skills and experience. It is not completely able to help people understand what are the develop-

ments in the world nowadays, or enable them to effectively take the initiative to act.

In order to achieve the previously mentioned, an additional education format is needed. This format intro-
duce new methods for constructive debates, where arguments instead of statements lead to a reflected deal-

ing with the future and its problems.

The ACC took over the Format of the Danish folk high school system and is developing the idea of the
"First European Community College". That is why ACC made statutes for a European Community College
and the frame where this project will function (Act supporting European Community Colleges). You will
find these documents in this chapter. H
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Works for the Future

by Fabian Johr, Miguel Angel Arenas,
Mihaela Aleksandrescu, Mjellma Mehmeri,

Naomi Woltring, Raimonds Upelnieks, Sara del Noce

During recent years the ACC has, time and again,
proved the viability of the concept and it also proved
the posilive effects among European youngsters of
gathering in the frames of the Community Colleges.

*  The Campaign for Community Colleges /
Working Camp at Rite was carried out in one
week in August 2000 in Latvia. The project had
two aims: (1) the very close and concrete aim was
to help repairing the Rites Tautas augstskola, (2)
the more abstract aim was to work on a campaign
for Community Colleges throughout Europe,

* The Final Editorial Conference (FEC) of the
youth magazine "Das Haus — La Maison — The
House" winter edition 2000 had the theme
"Schools for Ewrope", The aim of the confer-
ence and of the theme issue was to stimulate a
common European debate on questions and
political problems shared by Europeans.

* Transylvania Community College 2001 was a
two-week community college for 50 young
Europeans, engaged in NGO's relevant for the
topics of the event. Tt dealt with the future per-
spectives of the Central Eastern-Furopean minori-
ties in the contex! of the EU-Enlargement.

" Schools for Europe Community College was
organized in order to (1) draft a possible "Acr on
European Community Colleges" as an attachment
to the discussion of @ European constilution, (2)
systematically kick-start the European discussion
on an eventually deceniralized European policy
of Education and within this endeavour (3) focus
particularly on the Danish public, since it bears
latently a heritage to be exploited for the common
best of Europeans.

* Within the preparation of Youth 2002 event the
volunteers connected to the project organized a
summit — The Experimental Constitution CC
— in order to make a rehearsal or a pilot-test for
the upcoming activities. The task was to try to
torcsee the troubles of pedagogical kind, which
would come up, when the 1000 Europeans were
going to meet in July 2002,

In parallel with the discussions in the Furopean
Convention, Youth 2002 had the purpose of
involving the youth in the debate on the future of
Europe. 1000 young people from 33 European
countrics were hosted in Denmark in 13 different
folkhighschools in order to reply to one question:
“If a Ewropean constitution comes inio heing,
what then, would we want it to contain?"

Visions for the First European
Community College

The First Furopean Community College deseribes
an idea, which naturally follows up on the activities
and initiatives of the Association for Community
Colleges (ACC).

Tt belongs to the very point of the endeavours to
work on a new format for constructive political debate
on our common future. The establishing of community
colleges and community college courses should be
seen as an alternative to the confrontational parliament
of the streets as it has been developing in recent years
{Gothenburg, Genova, Alegre, Portugal).

We would like the non-elitist format of commmuni-
ty colleges to be developed into a regular systermn, as
it has proven to be difficult to reach all social classes
of especially Furopean youth, when organizing cotn-
mon events of all kinds,

The 1dea of European Community Colleges is inspired
by the Nordic concept of folk high schools. and are
developed by the so-called minority courses at the
Hajskolen @sterseen (Aabenras, Denmark). They are
defined in the ACC statutes as schools (1) laking as their
point of departure an idea and an object defined by a non-
governmental group of people (this could be interpreted
as a principle of subsidiarity), (2) having as their ideal
long lasting (preferably minimum one month) boarding-
school courses, (3) organizing courses on topics of com-
mon (European) intercst, (4) "governed by culture” i the
sensc that life at the school is characterized by local tradi-
tions and culture, and (5) having adults as their target
group; adults having the will to leam and who for that
reasen are payving part of the cowrses themselves,
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The word "community” has a double meaning,
smce it refers both to the European Commumitics but
also to the fact, that what is created during a com-
munity college course is in fact a small community,
which in itself guarantees the richness and the diver-
sity of shared values.

Therefore the purpose of the establishment of the
European Community Colleges is not to replace but
to complement the formal system of education by
filling in the existent gaps.

Our perception of Europe is dialogical. This is 0 be
understood m opposition to any kind of essentialism
claiming 2 straightforward Furopean common culture,
which accordmgly should only be presented or replayed.
We would like 1o mvolve ourselves and the course-par-
ticipants in current political and practical problems to be
solved rather than claiming a renaissance of some hidden
Furopean destiny, history, culture or the like.

Why?

The EU-commuission white papers on European gov-
emance as well as the one on youth politic, the Nice-
protocols, reports and memoranda en masse all descnbe
a very crucial and basic problem within the Europcan
integration process, namely that of a gap between the
institutions materialising the European integration on
the one side and the citizens of Europe on the other. The
political identification is short ol a European level,
whereas national and local level identification to a much
larger extent is already a fact. This has been met by a
range of endeavours to propagate, to inform, and to
involve citizens. In our opinion the main challenge of
peoples enlightenment in a time of European and globeal
integration should be met by the simplest mean of them
all, namely to siaic the debates about concrete political
and common questions among common Europeans. The
lack and problem of Furopean integration is not mirror-
ing a lack of information but a lack of space and forums
Lo discuss issues o an end together with those who are
afTected by the conerele questions. The concept of dia-
logue, understood as a cultural, a philosophical as well
as a political-institutional concept should then play a
major role in the establishing of the First European
Community College.

All this has to do with claborating the civil society
of Europe just as it has 1o do with qualifying both
the European politicians and the citizens of Europe
to take part in the political life at a European level.
The main purpose of the establishing the First Furopcan
Community College is to contribute to the development
of a European public realm as a necessary complement
to the institutionalised-bureaucratic political realm.

As we expect the First Furopean Community College
to be placed in Denmark, it is obvious, that the
local/Danish public realm is going to be the first to har-
vest the benefits of an institution that should be in close
and active contact with its surroundings functioning as a
dialogue centre not only for participants of courses.
Through conference and public meetings the First
European Community College should serve as a cultur-
al, local centre as well as a European one.

Multiplicity

There is a strong rcason to believe in the concept
of "leaming and living together” as a mean for the
purpose described.

There is reason to believe that the layer of young
people ereated through events like the Youth 2002
and similar events organised throughout the years by
the ACC and other partners is the layer which is
going to form the non-formal educators of tomorrow.
The enthusiasm emerging from these events should
be the driving force in the establishing of the First
European Community College.

That is why we want to build further on the multi-
plying effect. We would like young people, who
have experienced the concept of the community col-
leges, to become the personnel of the First European
Community College.

Young people should be the facilitators of young
peoples endeavours to become European citizens
qualified and cncouraged to make a difference in
nowadays Europe. We may even give them the title
"community candidates”.

Target groups

Community College Courses are in principal
addressed to all interested ones in the common mat-
ters and are more than 18 years of age.

It targets i the first round the young people, who are
already building up a kind of European public realm.

Each participating group should consist of Europeans
from all over. There should be representatives of North
and South, from East and West, from city and country-
side, from centre and peniphery and from different social
layers, just as there should be a gender balance.

Contents

What could be the main basic education offered?
What should fill in the long lasting courses?
* Europe's composition, identities and belongings
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(presented to 2 high extent by participants
themselves)

= FEurope's political powers, the elected and the
marketplace
Furopean political forums, COE, EU, parlia-
ments, NATO eic.

* Europe as a player in the world

* The future of Europe

* Environment

* Human Rights in the European political sphere

* European political dilemmas

* European Business and Economics

*  Immigration — Europe and the World

*  Europe and the third world

The contents of the courses are not strict but flexi-
ble according to the special interests of the partici-
pants. There will be no exams and no diplomas at
the end of the classes in order to encourage a self-
motivated system of education.

Approval

In order to be able to function it is necessary for
the First European Commumity College to be
approved by the Danish administration. Approval
under the Act on Danish Folk High Schools would
allow the school to function with permancnt state
subsidies msofar as it could obtain a permanent
cxception from the rule, that more than 50% of par-
ticipants should be Danish citizens. In the longer
run, other countries should be encouraged to follow
the example and cstablish similar institutions.

It should be investigated, if the First European
Community College could get status as an approved
institution within the Europcan countrics systems of
subsidising general education abroad.

It should be nvestigated, if the First European
Community College could get status as approved
one way or the other within the EU educational
and/or Youth Programmes.

Organization
* General Assembly
* Board of Representatives clected by the
General Assembly
* Employees Council (principal, teachers and
technical staff)

It is foreseen, that the working body of the ACC
Is going to be active and employed in the preparato-
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ry phase as well as in the first years of the existence
of the First European Community College.

What exacily is ACC’s role in all this?

Most radical: ACC could simply be the General
Assembly, but then we would need to call for a General
Assembly to approve, that suddenly members are also
members of a school circle / General Assembly.

Less radical: ACC could consider the First
European Community College as a project only and
withdraw formally as soon as it is in play.

Personnel
* The operational staff (pnncipal, teachers, facili-
Lators)

* The technical staff (food, cleaning operators).

The opcrational stafl has to be open minded
because it will contribute 1o the creation of the com-
munity between the participants. It will have to be
familiar with the system of the folk high school
although it is not compulsory to have experienced it.

The students will be involved in practical maintenance
of the school contributing in this way both to the decreas-
mg of expenses with the technical personnel and also rais-

Cooperators

As the First European Community College is
probably poing to appeal to young peoples interest
in particular, a closer cooperation with the European
Youth Forum is a natural step.

The First European Community College hopes 1o
coopcrate with the Danish University of Education
in order to plan the specific contents of the
"Community Candidate” courses jusl as common
recruilment may be a possibility.

The First Furopean Community College hopes to
cooperate with the Centre for European Cultural
Studies at the Aarhus University, Denmark.
Especially concerning the Multicultural Studies
courses, just as common recruitment may be a possi-
bility.

The First European Community College has already

established contacts with the folk high school Initiative
in Brussels, the "Nordic Academy of Dialogue.” &
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[Acis whose publication is necessary)

DECISION No 17882{2001 [EC OF THE EUROPEAN PARLIAMENT AND OF THE COUNCIL
of 31 December 2001
Establishing the “Act on European Community Colleges”

THE EUROPEAN PARLIAMENT AND THE COUNCIL
. OF THE EUROPEAN UNION,

Disregarding the Treaty establishing the European
Community and in particular Article 149 thereof,

Having in regard proposals from the Commission.

Having regard 1o opinions of the Economic and Social
Comeniltee,

Having regard 1o opinions of the Committee of the
Regions,

Having regard to opinions of other Furopean states,

Acting in accordance with the procedure laid down in
Aricle 251 of the Treary, in the light of the joint 1ex
zpproved on 9 March 2000 by the Conciliation
Committee,

Whereas:

{1} The Treary provides thar the larer's action shall,
inter alia, contribute to the development of quality
education and training. It states that the
Community is to promote the development of the
highest possible level of knowladpe for its peoples
through 2 wide access to education and through a
continuous updating of knowledge.

(2} The European Parliament and the Council set up
an aciion programme regarding cooperation in
the field of youth, by their Decision No 818/95[EC
of 14 March 1995, adopting the third phase of the
"Youth for Europe” programme{). It is appropriate
to pursue and strengthen cooperation and
Community action in that field on the basis of the
experience acquired from that programme.

‘O] L 87, 2041995, p.1
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{3) The extraordinary European Council on
employment held in Luxembourg on 20 znd 21
November 1997, states that life-long education
and training have a fundamental role 10 play in
implementing the guidelines set out in the
Council-resolution of 15 December 1997{). This
should enhance employability, adaptability and
the culture of entrepreneurship and promote equal
opportunities in the Member States.

{4 The Commission set out guidelines on the creation
of an open and dynamic education area capable of
achieving the ohjective of life-long education and
training in its communication "Towards a Europe
of knowledge”.

(5} The Commission states in its White Paper
"Teaching and learning - Towards the learning
society”, that the emergence of the learning sociery
cncourages the acquisition of new knowledge and
to this end provides motivation to leam at every
opportunity. Moreover, it highlighss the
advantages of mobility for people and
competitiveness in the European Union in its
Green Paper "Fducation, training, research: the
obstacles to transnational mobility”,

(6) There is a need (0 promote active citizenship, to
strengthen the links berween measures pursued
under this programme 2nd 10 step up the fight for
respect for human rights and against racism, and
exclusion in all iss forms. Special anention should
be focused on removing discrimination and on
promeoting equal opportunities for women and

T

(7) The actions of this Act should reach people in
general and not just those associated with

' 0) € 30,28.1.1998, p.1
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organisations. The Commission and the Member
States should therefore provide an adequate
circulation of information and appropriate
feedback for those actions.

{8) Exchanges are crucial for the integration and
development in the European Union, since they
contribute to mutual tst, strengthening of
democracy, tolerance, willingness 10 cooperate
and solidarity between people.

{(9) The European Parliament states, in its resolution of
14 May 1998 on the informarion and
communication policy in the European Union{).
that the selection of projects should be more
transparent and the reasons for the choice should
be clearer to those who submit the projects.

{10) The European Parliament and the Council, in their
Decision No 253/2000{EC on education, and the
Council, in its Decision 1999{382[EC of 26 April
1999 on training, have estzblished Communicy
action programmcs for the cducation and training
fields respectively, which contribute to 2 Europe of
knowledge.

{11) The policy of cooperation in the youth field needs
10 be further developed, since it contributes to the
promotion of non-formal education and life-long
learning.

(12) The Furopean Parliament adopted a resolution on
2 July 1998 on promoting the role of voluntary
organisations and foundations in Europe (). The
voluntary sector should also play an important
role in enabling people wo participate, particulariy
those with the greatrest difficulties.

{13) The Commission and the Member States should
foster cooperation with non-governmental
organisations active in youth and social fields, as
well as in the areas of the environment, culture,
sport and combating various forms of exclusion.

{14) The Agreement on the European Economic Area
(EEA Agreement) provides for greater cooperation
in the feld of education, training and youth
between the Furopean Communicy and its
Member States and the States of the European Free
Trade Association (EFTA). It lays down procedures
for the participation of the FFTA States in
Community programmes of education, training
and youth.

'O C 167 1.6.1998, p.230
*0OJ € 226, 20.7.1993, p.66

(15) This Act is open for the participation of other
states,

{16} The Commission, the Member States and the states
accessing themselves to this Decision should
monitor and continually evaluate this Act in order
10 zllow for readjustments.

(17) The objectives of the proposed action concerning
the development and  strengthening of a
cooperation policy in the field cannot be
sufficiently achieved by the Member Stares
because of the complexity and diversiry of the field
{in accordance with the principles of subsidiarity
and proportionality as defined in Article 5 of the
Treary of Amsterdam). Thercfore, they can be
better achieved by the Community owing to the
transnational dimension of Community actions
and measures. This Decision does not go beyond
what is necessary to achieve those objeciives.

{18) The Commission should adopt the measures
necessary o the implementation of this Decision
in accordance with Council Decision 1999/468(EC
of 28 June 1999, This will lay down the procedures
for implementing powers conferred on the

Commission ().

HAVE DECIDED AS FOLLOWS:

Article 1
Establishment

L. This decision establishes the possibility for the
citizens of the European Union and of the states
accessing themselves to this Decision to ser up
European Community Colleges. This establishment is
hereinafter referred to as the Act on European
Community Colleges.

2 The Act on European Community Colleges may
be complementary to the Youth Community Action
programme from 1 January 2007 and the European
Union Life-long Learning policy.

3. The Act on European Community Colleges shall
supplement actions taken by the Mcmber States and
the states accessing themsclves 1o this Decision while
fully respecting their cultural and linguistic diversity.

"OJL 184 17.7.1999, p.23
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Article 2
European Community Colleges

1. The Eurcpean Community College is an
institution  that promotes debates on  common
European issues by offering courses of general
educative nature,

2. European Community Colleges are
independent institutions offering courses in plrsuznce
of 3.

3, Europezn Community Colleges are boarding
colleges in which participants and educators live znd
learn 1ogether.

4. European Community Collepe educators are
thase having knowledge, skills and experience relevant
for the courses offered at the Community College and
donot have to be academically qualified.

5. European Community College offer courses on
particular 2nd general subjects on commaon European
izsues.

{I}  The courses have a minimum duration of one (1)
week. It is pre preferable that the courses last for four
{4 weeks as 2 minimum.

{2}  The courses function through various non-
formal  learning methods  (debates, workshops,
excursions, lectures etc).

(3] European Community Colleges do not conduct
examinations as the main objective of the courses is
learning by living together.

(41 The European Community Colleges shall issue
certificates of participation, on request, to those who
have attended and finished a course,

6. The participants of each Furopean Community

College course represent different  geographical,
cultural and social backgrounds,

Article 3
Objectives

L. In order 1o enable the citizens of European
Union and the states accessing themselves to chis
Decision to acquire knowledge, skills and competences
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and 10 exercise responsible citizenship with the aim of
becoming an acrive part of society, the objectives of
this Act by establishing Furopean Community Colleges
are as [ollows:

(1} Tocontribute to the education of general nature
by learning and living together during Community
College courses, The idea of each individual
Community College has a Furopean basis and
dimension,

(2} Toincrease active cilizenship competences ar a
Europran level by means of non-formal education,

Article 4

Approval and supervision of European
Community Colleges

L Each Furopean Community College shall
receive approval by the Community College Council
once the following conditions have been fuifillad:

{l}  The European Community College shall be a
private institution and its statutes are subject to
approval by the Community College Council.

{2)  The European Community Caollege shall
conduct its activities as a private independent
instigurion,

{(3)  The funds of the Community College inust
exclusively benefit the European Community College's
educational activities.

(4}  The European Community College promotes
the dialogue on commen European issues in respect to
democratic principles and human rights,

{3} A General Assembly supporting  the
establishment and  activities of the Europesn
Community College should be established.

6) A Board shall be in charge of general
management of the European Community College. It is
responsible both o the General Assembly of the
Community College and to the Community College
Council.

N The_ European Community Colleges during
their courses should have at their disposal, suitsble and
sufficient accommodation, facilities and equipment for
participants, educative and  organizational  scaff
members.
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(8]  The European Community Colleges should have
the zbility 1o carry our activities on 2 fairly sound

{9  The European Community Colleges should not
own buildings in joint ownership.

2. The Community College Council shall lay down
detziled rules concerning the provisions of 4.1
including rules on the contents of such statutes, and on
closing dates of applications as well as application
procedures.

3.  The Community College Council shall withdraw
the approval of any European Community College,
which does not comply with the provisions foreseen in
this Act.

4. The Community College Council is entitled to
withdraw the approval if therr is not 2 sufficient
guaranice that the European Community Collcge
complies with the requirements 4.1(2) concerning
independence and administration of the Community
College funds,

5. The Furopean Community Colleges are subject
to supervision by the Community College Council. The
European Community College is entitled to provide
any information on the request of the Community
College Council

Article 5

The Community College Council

1. The Community College Council consists of
double the number of the Members States of the
European Union 2nd of the states accessing themselves
to this Decision plus one (1.

{1}  The government of each European Union
Member State and the states accessing themselves to
this Decision may appoint one member of the
Community College Council. Each appointed member
should have a background in the adult education
sector.

(2}  Governments of European states not mentioned
above have the right to appoint obscrvers 1o the
Community College Council.

{3)  The European Parliament shall appoint the rest
of the members of the Community College Coundil.
They have to be Members of the Evropean Parliamen:
with & background or an interest in the adult education
secror.

2. The Community College Council constitutes
itself every fourth year. The governments and the
Members of the European Parliament either have to
confirm their sitting members of the Commumity
College Council, or have 1o appoint new ones.

3. The Community College Council elects a Board
of 5 persons that represent the Community Coliege
Council and prepares sessions of the Council.

(1} The vights, duties, responsibilities  and
composition of the Community College Councils
Board are defined in accordance with this Act.

4 The Community College Council supervises the
European Community Colleges and approves their
statutes {f 4.1(1)).

5. The Community College Council has the -ight
to withdraw an approval {cf. 4.3-4).

6. The Community College Council has the right
to outline the distribution of finances and decides
about the grganisation of the European Community
Colleges in general in accordance with this Act {cf. 6.5).

A The Community College Council supervises and
advises the European Community Colleges in
accordance with this Acr.

B The Community College Council together with
the budgetary authorities of the states involved decide
on the payments of the states to the Community
College Fund {cf. 6.2(1})

Article 6

The Community College Fund

1 The Community College Fund subsidises

2. The Community College Fund derives its means
by payments of the European Union Member States
and by the states accessing themselves o this Decision.
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The payments are equal to a percentage of the GO of
the states involved.

{13 The percentage is changed by the Council, in
cooperation with the budget authorities of the states
involved (cf, 5,8).

3 Granes of the Community College Fund shall be
applied to activities subject o this Act, provided the
following preconditions are fulfilled

(1) Ar least 24 pardcipants per year must be
registered with the independent boarding European
Community College (cf. 7.5) in the Community College
year ending in the calendar year before the flinancial
year, or as an average of this school year and the two
previous Commmunily College years. The Community
College year begins on 1 August and ends an 31 July.
The requirement is proportionally reduced if the
Community College has less than 36 learning wecks
during the Community College year.

21 Participants admited at Furopean Community
Colleges must be at least 18 years old.

(3 The Furopesn Community College shall register
participation at the various courses. The Community
College Council shall lay down deailed rles on these
matters,

4} Courses have a duration of minimum one (1)
week, Courses shall as a2 minimum include five {3)
whaole learning days per week,

(50 The course should be conducted with a varied
group of citizens of the European Union Member
States and the stales accessing themselves to this
Decision. The Community College Council shall lay
down special rules an this matter,

{6} The course is open to any person complying
with the requitements of 6.3(2) and (8). Participation
may not be made conditionzl on certain knowledge,
education, occupation ar profession or by membership
of certain associations or arganizations, The European
Community College may though require language
knowledge.

{7} The European Community College should
generate income in addiion to Community College
Fund subsidies,

{8 Participation in any course is subject to payment
of a fee paid by the paricipants. The European
Community College shall decide the amount of such a
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fee. The Community College Council is entitled to lay
derwn rules on minimum participation fee.

Grants towards operational expenditure

4, The Community Collepe Council may require
thar salary expenditure accounts for a minimum share
of the grant,

5. European Community  Collepe  grants  are
provided on the basis of the number of participants per
vear (cf. 6.3(1)). For European Community Colleges
that have carried on activities during the entire
Community College year ending the year before the
financial year, the average number of participants per
year in the Community College wesr ending in the
financial vear and the preceding Community College
vear is applied. The number of participants per year
equals the sum of participants in sach teaching week of
the Community College vear divided by 0. For other
Buropezn Community Colleges, the annual number of
participants of the financial year iz applied. For
Europesn Community Colleges in this category the
annual number of participants equals the sum of
participants in each learning week in the financial year
divided by 40

(1) The annual appropriztion act stipulates the
average prant per participant per vear.

2y The Communicy CDE]ege Fund shall allocare
grants hereof to the Furopean Community Colleges
subject 1o their application. The Community College
Council may lay down detailed rules on  the
distribution of the grants.

(3} European Community Colleges are granted pro
rata subsidies on the basis of number of participants
Per year.

Accounts and audits

7. The financial year of the European Community
College is the calendar year, The accounss are drawn up
and audited according to rules. kid down by the
Community College Council, The accounts are subject
to auditing by a state-certified or chartered accountant.

(1} Furopean Community Colleges provide an
annual report once a year to the European Cormmunily
College Council on its financial situation znd the
accomplishment of the poals.



31.12.2001 [EN Unofficial Journal of the Communities : L 350/6

Article 7
Local grants

i. The municipality, county, state or region in
which the European Community College is situared
may subsidise construction work and  similar
investment expenses when the European Communily
College is established or when itis expanded in future,

2 The municipality, county, state or region in
which the European Community College is situated
may subsidise European Community Colleges
operational costs. (7

" This Act was produced by the participants at the
Schools for Eurape Community Colleps, which was
haosted by the Association for Community Colleges
{ACC) in December 2001, Aabenraa, Denmark.

Andrzej Pater, Warzaw, Anna Niclsen, Alsrvkhe,
3ainis Lasmanis, Riga, Dasa Bolcina, Trieste, Eva Vahen,
Pisa, Helena Soaves Silva, Espinha, Jan-Christaph
Mapierski, Haan, John Petersen, Azbenraa, Klara
Tiernberg, Linképing, Levente Geczi, Brasov, Linda
Jakobsone, Ripa, Ljupoo Bfremov, Kratovo, Marzia
Pistolesi, Ponsacco, Mjellma Mehmeti, Skopje, Orsalya
Arros, Odorbeiw, Peter Ciaccio, Rome, Rebeca Pavon
de Paz, Collado Villalba, Sandra Salmina, Riga, Sichren
de Boer, Ljiouwert, Silvia Cardi, Pisa.

Journal of World Education, Volume 33, No.1, Spring 2003



[These are the proposed statutes for the Firsit European Community College
and are designed to be geographically neutral. They are loosely based upon the
Danish law on foll -hizh schools (folkehojskole)]

Bylaws of the
First European Community College

Article 1
Home, mission and value basis

1. The college i3 a private, independent imstitution for education.

2. The institution s founded at ..., and is domiciled at ...,

3. The institulion owns the property .. which is situated at

4. The purpose of a European Community College (ECC) is to facilitate the creation

and development of a common European realm.
The value basis of the Furopean Community College is as follows:

Ln

To encourage the principles of cultural diversity by increased interaciion and undersianding between
diverse individuals, in order lo foster o common European awareness. Knowledge of other cultures
leady fo greater vespect, and there will be no discrimination on grounds of religion, race, age, gender
or gualifications in the Ewropean Community College. Every student has equal opportunities. The
school will help to create a new generation that harbours a desire for peace, tolerance and a respect

Jow Human Rights. Learning and living together in a non-formal framework creates motivation through

an inspiring and challenging environment, The Furopean Community College has evclusively
educational aims and so is void of political and commercial interest.

Article 2
General Assembly and the Board of Representatives

I.  The lollowing can become members of the General Assembly and the Board of
Representatives: persons of ages, associations elc. and public authorities having
bonds to the school and who are willing to contribute financially to its founding and
operational costs.

2. Private persons, not public authorities, should make up the majority of the General
Assembly and Board of Representatives.

3. The following associations can become members of the General Assembly and
Board of Representatives with the following number of members.

MName Mumber of members
. Membership is subject to approval by the General Assembly.

5. A fee is charged at the founding of the school and an annual fee thereatter,
Members" contributions do not guarantee the right to a share of the surplus from the
school. Members are not liable in person for debts of the school.

. Membership allows the right to sit in the General Assembly with one vote. Letter or
letter of attorney cannot represent a vote,

7. The annual accounts are sent, or handed over, at least fourtzen days before the
General Assembly. Members have the right to view the operational costs,
construction costs and liquidity, building accounts, information for the calculation of
subsidies, which are sent to public authorities. The employees at the school have a
right to view the aforementioned material.

8. The General Assembly appoints and dismisses the principle following the
recommendation of the Board of Representatives.
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Article 3
Operation of the school

Public subsidies, student contributions and contributions from the General
Assembly or Beard of Representatives finance the running of the school,

Assets are for the exclusive use of the school in regards to educational purposes.
Any surplus from the activities of the school should be put aside for future deficits
and for the benefit of the school, e.g. for the purchase and maintenance of
educational material, buildings etc.

Article 4
The General Assembly

The General Assembly consists of all members.

The General Assembly decides upon changes to the statutes, in accordance with
Article 13, and decides upon the closure of the school, in accordance with Article
14,

The General Assembly employs and dismisses the principal following the
recommendation of the Board of Representatives.

The annual General Assembly takes place before the end of ....... The Board must
announce it in writing to the members and in the local press, at least fourteen days
in advance. The minimum agenda must be:

i Election of & Chair

ii. Statement by the Board

1il. Statement by the Principal

iv. Approval of the revised accounts

. Decision about the fee/contribution

i, Election of board members and substitutes
vii. Election of a treasurer

wiiil. AOB (Any Other Business)

Issues to be addressed at the General Assembly must be given to the board at least
... days before the General Assembly. Issues are announced to the members at least
... days before.

An Extraordinary General Assembly is called when a majority of the Board or
twenty five percent of the General Assembly demands it. It is called as an ordinary
one, with an agenda. Where the agenda includes an evaluation of the school's
financial situation, extracrdinary accounts must be made available for scrutiny.
Decisions are taken by majority vote. The General Assembly is decisive regardless
of attendance,

Members can demand a secret ballot,

Minutes are taken at the General Assembly and are signed by the chair of the
meeting. They are to be kept at the school.

Article 5
The composition of the board

The board consists of a minimum of five members. Each member has the right to
vote with the exception of the representative of the Employees Council. The
majority are elected at the General Assembly, Other members can be appointed
from associations by the General Assembly.

Board members are elected for one year, Re-election is permitted.

If a member no longer fulfils the conditions of membership (according to the law)
he must withdraw from the board. A new member will then be appointed for the
rest of the period. :
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Employees and students at the school cannot become members of the General
Assembly or take part in elections of board members, The representative of the
Employees Council will sit on the Board of Representatives without the right w
vote,

Board members have to be of age.

The Board elects its own chairman and vice-chairman.

Article 6
Tasks and responsibilities of the board

The Board of Representatives takes responsibility for the leadership of the school
and its finances. The Board shall manage the school for its benefit. The Board is
respensible to the General Assembly. It s also ensures that conditions and rules for
allocation of subsidies are met.

The Board of Representdtives employs and dismisses the teachers following the
recommendation of principal.

The Board decides about the sale, purchase and mortgaging of property.

The Board sets the student fees.

The Boeard approves a plan for the overall ranning of the school with an "education
plan" for each individual course.

The Beard is respomsible for keeping correct running cost records and balance
sheet/status

{Article 11.1).

7.

4.

The Board approves a plan for the annual evaluation of the operations in keeping
with the value basis and statement of purpose.

The Board informs the appropniate authorities reparding the closure of the
institution.

Article 7
The working of the Board of Representatives

The Board meets when the chairman or a quarter of its members find it necessary.
The chairman calls in writing for 2 meeting, enclosing an agenda.

The chairman leads the meeting and voling, whilst ensuring that procedure is
followed.

The Board is decisive when at half the members are present. Decisions are taken by
majotity of vote. The chairman has the casting vote where there is parity of votes.

A qualified majority is required on matters concerning the sale, purchase or mortgaging

2

6.

of praperty.

A member of the Board of Representatives must be made exempt from a vote in
which is his objectivity is brought into question.

The members of the Board of Representatives are subject to rules regarding
confidentiality,

In specific circumstances the Board can keep information confidential where it
concerns the private matters of emplovees,

Voting Board members cannot be personally held responsible for the debis of the
school and may not receive a salary from the school.

The Board decides upon its own procedures.

. Members of the Board of Representatives will be reimbursed at least fifty percent of

their travel expenses to the General Assembly and official meetings of the Board of
Representatives,
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Article 8
Leadership of the school

1. The principal takes charge of the daily running of the school having moreover the
pedagogical responsibility,

2. In siluations where the principal is absent for more than one month, a principal
should be substituted,

3. The principal can authorise a substitute 1o act inside the field of day-to-day
leadership of the school

4. The principal employs and dismisscs employees with the exception of teachers.

5. The principal must adhere to rules of confidentiality concerning disqualification and
professional silence.

Article 9
Employees Council and Students Council

I.  The Employees Council consists of the principal and the permanent staft.

2.  The employees must adhere to the rules of confidentiality about disqualification and
professional silence.

3. The Employees Council elects a representative to sit on the Board of
Representalives.

4. Swudents may establish a Student’s Council to which a sum of money must be
provided 10 run initiatives to foster the inner democracy and social life m school.

Article 10
Honorary Board

1. An Honorary Board should be created by the Board of Representatives, consisting
of well-known and established people.

Article 11
Accounts and auditing

I. The running cost acoounts and the balance is elaborated every vear before . The
accounts are composed and audited in accordance with valid rules about accounts
and auditing.

2. The auditing shall be concluded every year before ..., and thereafler sent to the

chairman of the board. All members of the board shall sign the revised accounis

before it is presented to the General Assembly. Members shall at the same time

declare to fulfil the preconditions for membership of the board (Arlicle 7).

"Annual accounts” represents the accounts for that calendar vear.,

Extraordinary accounts must be made available when the board so requires, or in

the nstance of an Extra General Assembly being called (Article 4.6). They must

show the finances of the college to within two months of there being required.

Bl

Article 12
Signature of subscription

I, The school is represented by the chairman of the Board together with [number]
members of the Board.

2. A qualified majority is required, as well as the chairman’s signature, on matters
regarding the sale, purchase and mortgaging of property.
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As decided at the

Article 13
Revision of the statutes

The authorities must approve statutes and changes in the statures,
Eevision of the statutes is subject to approval by an absolute majority in the General
Aszsembly,

Article 14
Dissolution of the school

Decisions aboul the closure of the school shall made by the General Assembly with
a two-third majority of all members. If such a majority cannot be reached, the
decision about the closing down can be taken al vel another General Assembly at
fourteen days after and with an absolute majority of the members present.

If the school ceases to carry out 1ls mission in accordance with 118 statement of
purpose, it will be closed. :

If the mstitution 15 closed, the Board shall continue to function until fnancial
statements have been finalised and handed over to either the court of probate or a
bankrupley court recognised by the appropriate authorilies.

The Board is responsible for the preservation of all records of the institution and for
linancial statements, done for making use of the nel capital, in accordance with
subparagraph 3.

Surplus means can be used with the recognition of the appropriate authorities for
purposes of the school.

Creneral Assembly

Signed:
|
A View for the Future
by Mjellma Mehmeti and Naomi Woltring
In the previous chapter vou could read the act on logether with the common aim: debating a topic of

Community Colleges and other facts which have been common European interest. The more individuals
already established by the ACC. In this article we will  have the chance to take part in and attend such a
make clear why the ACC has not yet been able to cany  course, the more Furopeans there will be interested

through a real European
Community College and we
will draw possible solutions

for this problem.

As pointed out before, the
ACC wants to found and
maintain a commaon
European public realm, This

in and concerned with the commaon
future and common perspectives in
Europe. This is how a Furopean public
sphere will be created.

Since its foundation in 1999, the
ACC has had a very active and intensc
background in organising community
college courses. These activitics have

can be reached by been one of the main preoccupations,
introducing Furopeans (o other Europeans (and m together with publicising the need for "non-formal
the future perhaps (o a broader scale), just like it is education/community college courses/boarding
done on the community college courses. This, school format for Europeans on European issues”.
60
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Unfortunately, we have not yet been able to find the
bricks and walls of an European community college.
This may be due to the very difficult circumsiances
created around this issue by the determination of the
Aricle 149 of the Amsterdam Treaty (... fully
respecimg the responsibility of the Member States for
the content of teaching and the organisation of education
systems ...").

This prevents the Furopean Union and other
common political and civil entities in Turope (o
undertake, and at the same time be supported,
in their aclions to establish subsidiary educational
systems /community colleges dealing with common
European issues. Article 149 provides that the EU
cannot form new educational structures itself, thus
common European cducational institutions (cven
non-formal Community Colleges) are almost
impossible to be supported. The idea is, of course, to
prevent the formation of a centralised educational
system. We agree with this purposc. Bul in the same
time this Article excludes a European non-formal
education. We do not agree with that. We want to
point out that the Buropean Community
College is complement to the existing
school system, and its purpose is not
to replace the formal system. When
the difference between formal
and non-formal cducation
would be stressed in Article
149, the problem would be
largely solved. When the
problems around Article 149
have been solved, there wall be
different ways to sclup a
support programme for
European Community Colleges.
I!'s possible to make a

*You want to see thing
an vou say - Why? But
I dream things which
were never and
Why not?”

fGeorge Bernard Shaw/

Since our aim to be available to all adult age groups
may sound too utopian to be camed through right
now, a temporary solution could be the founding of a
new action in the Youth Programme. The current
Youth Programme from the European Commission
for Education and Culture consists of 5 so-called
actions (Action 1 — Youth for Europe; Action 2 -
European Voluntary Service; Action 3 — Youth
Initiatives; Action 4 = Joint Actions; Action 5 —
Support Measures). Action 1 offers an opportunity
for groups of young people (age 15-25) from
different countries to meet; under Action 2 young

- “people aged between 18 and 25 are able to spend up
" 10 12 months abroad as European volunteers helping

in local projects; through Action 3. young people
aged between 15/18 and 25 can obtain support (o
carry out a project at local level; Action 4 brings
together the SOCRATES (education), LEONARDO
DA VINCI (vocational training) and YOUTH (non-
formal cducation) programmes; Action 5 consists of
measures which bring together and complement the
other Youth programme Actions.

So cach action has a different goal,
but in their essence, they are all
about intercultural leaming and

non-formal education.
The problem of this part of the
Youth Programme is that it is
all about events. Each time
one applies for financial
support, on¢ has to
present lis'her project as
if it's something brand
new, cven though the
concept has already been
tricd and proven to work.
This is both frustrating and
inclfective. As previously

I say:

multilateral agreement on non-
formal education or a new EU
policy. Making a new EU
policy is easier, because it fits
better to the nowadays agenda.

As far as the experience of the ACC is concerned,
for the time European community College courses
have been offered only 1o voungsters. This has been
so because of the availability of the financial support
that the EU and other European institutions
distnbute to NGOs in Europe. However, we consider
that European Community College courses should be
there for everyone, adults of all ages,
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| stated, the ACC has proven

that the Community

College format works.

‘We would like to propose

a sixth action (Action 6) in

the Youth Programme. This should be the action
supporting Commumity Colleges Courses, where a
group of cilizens or an association can start up a
boarding school in which topics of common
Europcan interest will be debated. The courses will
be partly financed with EU subsidies. This will
ensure that the developing of an European public
sphere is an ongoing activity and is enhanced by the
EU &
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Contact to the youth of Europe

A selection of useful organisations from across Europe

Council of Europe, Youth Danjg 1 :
Ditootort H‘U-*’koj ifhujskwﬁm European Youth Forum
30, rue Pierre de Coubertin Nytop, 7 - Hus Rue Joseph II straat, 120
F - 67000 Strashourz DK 14 E::-lEI'EI'D Brussels
Tel: +33 388413219, Fax: +333  Dennmyyy —Petihag, Tel: + 32 2 230 64 90
an 412777 j_"u,'; 145 392 Fax: + 322 23002] 23
Web site: http:/fwww.coe.int E-majy. s 6 dn4p Web site: www.youthforum.org
eh g @Y, gy, e
World Assembly of Youth mekﬂ’”gﬁknie n P:-E Mern g,
http:/fwwwoworldassemblyofvouth.org 0 F ;'IGJ}_-;;&, e 01}?,-:”
.pﬁ“ﬁzgégny 48, /{;
European Youth Ohservatory Ty {-4_‘?) Aabf‘ﬂra,-t
Web site: http:/fwww.diba csfeyo JE‘*‘{IJ':/,«' 9253 65
Ofﬁue/‘-.a : acﬁ.eulu
European Youth Information and Counselling E L, U oy 8

Agency Colleges !
Secretarial: ERYICA, 101 quai Branly, F-75740 .4 xwr'l*il,mw._wa-mb
Pans, France S \ SiE k!

Tel : (33) 144.49.13.26
Fax : (33) 140.56.36.14
Email : sgeryicai@aol.com
Web site: wanw.eryicaorg

European Youth Centre Strasburg
www.coe.{tvouth/home htm

30 Rue Pierre de Coubertin
F-67000

Strashourg, France,

Ph: + 33 3 88.41.23.00

TakingITGlobal E-mail: vouth@eoe.int
o Hfan(.e www. takingitzlobal.org
ré'anigaf Pean V.
¢ H Olupy i T
Tr;oEst‘_'r’ES ary S"‘W:'c.g cederation of Youth Clu
Tede 3 \on
fUIj"‘ﬁL"ﬂ?m}nI 3, Eur‘ﬂ‘pt:a'-'l an < DK - 2400
FS!U araﬂr'nﬂ mgamsmm o l;?_pms\"\‘fiudmv 5
Bl e epgreld : :
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| {f&]}(\u‘ne \}urﬂh g1lie” W
ork g,
European Youth Centre Budapest Wedish i kehogs
Fivatar utea, 1-3 TR Ky T8ska]
p 1 e h}f' Sl o F
H-1024 Budapest, Hungary ”I;f?nazfnn fHice ki gskolel,
Fel: +36 1 21240 7o ﬂfgrrseﬂ & E
Fax_:+ 36 1 212 40 78 Tl i Osly
E-mail: youthi@coe.int qul ;2 39 gy s
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? 2 457
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